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The evaluation of the Iditafod'hreﬁ School District

.small high schools program provided useful information for future

program development. The 1978 rrogram for B87 students in § scattered
. schools included: student travel within ‘Alaska and in the lower 48
student travel within the district for mini-ccurses and a
student congress; and the Secondary Training for Alaska Rural Schools
(STARS) Program and Ken Gook Vccational Program used as a core
,cutricuylum. On questionnaires students and teachers lndicated that
"out-of~district travel brqupght substantial’ educatiognal benefit, but - -
Community School Committee Members (CSCM's) were nct o pcsitive. All"

" states;

1)

felt  the need for even distribution of travel among the student

. population--and better plénning and preparation. Students and teachers
. placed less value on in-district travel. The mini»courses helped
students make friends and learn new skills but had liwited academlc
value. Students and teachers rated the Ken Cook program as more
successful than STARS, but students preferred to. travel tc other
locations for vocational programe. The evaluation .also conceérned
program expectations and priorities. CSCM's and studénts felt .
strongly that the program should include preparation for emplcyment.
CSCM's desired bilingual education and wvanted greaﬁgr 1nvclvement in

] decision making.
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THE IDITAKOD SHALL HIGH SCHOOL PROGRAM: REPORT SUMMARY

The Iditarod Area School District (rASD) deve]oped in 1978 one of ~

the most innovative smal] hlgh school programs in A]aska. It 1nc1uded

' l;l.Travel 1n A]aska and the Lower 48 ' ' S,
Designed to teach students direct]y about new places and peaple,
to increase their self-confidence, and help them explore dif-
ferent careers and postsecondary educat1ona] options.

2.';In-Distr1ct Travel: Mini-Courses and Student Congress

Designed to* increase variety of coursework and broaden students’
-socia] exper1ences.

3. STARS English, Math, and Science Program and Ken Cook Vocationa]
_Prggram

' +Designed to serve as the core instructional program in very small-
high schools.

- PURPOSE AND METHODS

The purpose of this eva]uation was to prov1de schoo] d1str1ct personnel, -

.

Community‘Schoo] Committee:membérs (CSCMs), and students with usefu];g]ann1ng

information for developing future small.high school programs. The major

résearch method corisisted of interviews with IASD students (84%), high school

teachers (85%), and CSCMs (95%).

MAJOR RESULTS

valuat1ons of the Travel . Program o o v

1. Students saw the trave] progran outs1de the d1str1ct as having
substantial educat10na1 benefits. 0ver /0% of the students

viewed such travel as: - | | - o
x\.: Increasing their se]f—conf1dence. S : -
-Helping them learn about new people and p]aces and develop r{_‘ni
new skills. . : . A
‘rIncreasing their interest in seeing new places and doing new - g:,itf
\things. . . f )’,»
N | - | , CT
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*Helping them make new friends and learn to get-ilong'bettef
with other people. : o ,

2. Students saw .basketball trips as having the least educational
benefit. The Seattle visit and the American Heritage trips were
seen as the most educationaTly valuable. Both were trips to
large cities outside Alaska, where students encountered a power-
fully new set of experjences. Both of these trips also involved
considerable preparation prior to the trip, so that students
were aware of the purposes of the educational experience.

3. Travel programs had little effect in making students less in-
terested in 1iving in their hometown. Only 12% of the students
“felt trips had affected where they wanted to live wirth®6% .
reporting that the experience had made them less interested in
1iving in-their home community and another 6% reporting that the
trip had increased their desire to 1ive in their home community.

Teachers agreed with students on the educational value of travel
programs and many teachers saw these trips as increasing interest
in the regular school program. However, CSCMs were not as strongly
convinced. About 53% of CSCMs saw some positive effects of trips,
and only 12% saw any negative effects. However, many CSCMs had
only vague information about the purposes of the trip and what
students had learned. ‘ o T

>

'5.‘ The largkst groups of teachers and CSCMs wanted the present ex-
tensive travel program continued at the same level, Students
Efavoreq.spendjng more‘time in travel outside the-/district,

LI 4

Evaluations of the In-District Travel Program
—and the STARS and Ken Cook Programs

1. Both students and teachers considered in-district travel to
_have value but to provide substantiall fewer benefits than
out-of-district travel.: ‘

2. Students and teachers saw the mini-courses as having some impact .
in helping students learn new skills and make new friends. .
However, both teachers and CSCMs emphasized the importance of

. consistent attendance policies and more emphasis on academic
. and- career areas, not just crafts.

3. Students and teachers felt that the students had learned some-
AU .. thing, although not a lot, from the STARS program and that the
e ' \ © program could be continued if major revisions were made. |

\

| : - S




The Ken Cook vocational ‘program was much more successfu] than ,
STARS. However, most students (70%) .preferred travel to other
schools for a vocational program rather than a more. extenS1ve '
“Ken Cook program at their school , L

Expectations About;tbe'High School Program
and High School ProgramfPrTorities-
v )
Community expectations about what ts "necessary" to a high -
school program may be becoming more open. While a small majority
'of CSCMs consider a high school building necessany, CSCM support -
was just as strong for many non-tr;§1t1onal.program a]ternatives,f

: such as mlni-courses, 1t1nerant teashers, and student travel.

Preparation for emp]oyment was both students' and CSCMs' first
program priority, the area to which they most wanted mére school
time allocated. This priority realistically reflects student
"plans. Among village students, 60% want to get a good job right
after graduating from high school. Only 7% of village students
were interested in a subsistence Ilfe-style or a .housewife role
that does not involve employment. “TASD students also wanted

more schaol time spent in ‘learning about different jobs. Among
male students, 37% could not name any job 1nterest. .

For their senior year, students' strongest preference'was to
- combine school with a work-experience program. Village students 3
preferred such a work-study program over any other alternat1ve, '

.....

even trave] to the Lower 48 and foreign cduntrie&

While general 1nterest in an expanded academ1c program is low,
small but intense groups of students and CSCMs in McGrath want

a substantially stronger academic program which emphasizes
college preparation. Lecating a highly focused college prepara-
tion program in McGrath and enabling interested village students
to attend through the boarding home program is an alternative -
the school district may wish to consider,

CSCMs consider b1l1ngual -bicultural programs the area most :
necessary to students' high school education and wanted more time
allocated to them,

The issue CSCMs most wanted brought to the school district's -
attention was student absenteeism-and behavior prob]ems, both
on trips and in the regular school classroom.




PRSP .. SO ; R BN . Coe T R T A

. The Rblejof:the_Cdmmun1§1;§chpol Committee

1. The majority 6f CSCMs want consideraply more 1nvol§ément—1n
school decision-making, especially in the hiring of teachers. .

2. While CSCMs emphasized greater involvement. in personnel _
~ decisions, less than half of the teachers wanted greater CSC
activity on these matters. . B . .
3. The majority of teachers wanted greater CSC involvement in-
: developing: the school curriculum and making decisions about the
school budget. A majority of CSCMs also wanted more invol vement
in these issuges, but their priority was pgrsonnel, not program,
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The Iditarod Areachhool'District (lASD).developed_inp1978'one of'theff
most innovative small high school programs in A]aska. Like'many'other
rural school districts, Iditarod faced the problem of how to deliver a
. .b"so d high school education to many scattered v111ages ujth-extreme]y small -
' numbers’of high school students;' The district covers 41,000 square miles
and contains nine vil]age high_schools. .TheISmallest of these, Teiida; -
has 3 students while the 1argest, McGrath, has only 35, dMoreover, the?_
L _region contains students from diverse/cultural groups -- Athabascan Indians,
| Yupik Eskimos, and Caucas1ans. These groups may approach the ﬁigh schoo]
program with different expectations and may hold different-education -
‘ priorities. | | | :

- To address the educationa] needs of its high school- students, Iditarod

' .
<

developed a program which inc]uded

1. Travel Within. Alaska and the Lower 48. The travel program was
Intended to teach students directly about places and people

~ .outside of their home village and to increase their self-

- -confidence in handling new situations. Particular trips, such

as those to the Alaska .Skills Center at Seward, the University’
of Alaska, and Mt. Edgecumbe were. also intended to help students .
explore various careers and postsecondary school programs and to
take courses unavailable in their village high school. '

2, Mini-courses and Other Nithin-District Student Trave] In order

to provide a wider variety of courses, students from different - .
G ) - .xfllages attended .two week mini-course sessions, primarily at - i

o . .McGrath and Holy Cross. Students chose from such courses as av1ation,

; quilting, leathercraft, art, welding, and basketball, .In .

-, addition, the district broyght students from different villages -

. into McGrath and Holy Cross for a Student Congress on.student
_ rights and teacher eva]uations and for workshops on a]coho]ism“

A 'and other issues. "

3. -STARS Program and Ken Cook Vocational Programs.- These courses =
were used as the core curriculum in the village high schoo]s., '
, © STARS (Secondary Training for Alaska Rural Schoo]s? is a-self-
. i '« .paced instructional program which covers communications, math,

¢ - : ;
. ' _— *.
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L 4 . . v

3 DAl = . - -
b ’ " . L )Q)a
e i " o \'_'“ .
3 . ' . - 5. v




and science. The program was developed in Canada ‘and revised -

for Alaska by the Kodiak Island Borough School District. Both -
'Kogiak and Iditarod teachers revised it again in the summer of

1978. - _ - S ' '

Ken Cook, also a sélfépaced 1nd1VfduaTized brogram; included suth ”

courses as small engine .repair, drafting,. welding, chain saw '

and outboard engines. Due.to their expense, the programs were
sent from village to village. . St C

In additionviqfthese prograﬁs, village;high-schéol_teachers developed

'-courses.in social studies and other areés’anq JOM and state bilingual mqhiéS‘ )
wereiuSed to proiide a bicultural-bili@gual;program. -Each vi]lage'high- "-.

7.séhool had_a different iﬁstructional-program, debeﬁ@ing oh~the3nﬁmberstof
teachers énd'their-ihdividuglT;kills, ﬁﬁ& the desires of the stuﬁents and"7'

Community SchoolrCommitteesJ(CSCs). ;:' -., o a

e

~ PURPOSE OF EVALUATION |
“The purpose of the small high school evaluation was to provid4 school

.. . district personnel, CSC méﬁbers, and studghts with planning informd ion

gfﬁ{yseful~1n-develop1Qg—fu£UreAprograms; The' intent was not to evaluate the - -
e ' '

" total program as "good" or "bad" but to obtaih fnformation that could be-

~used in making deciéiphs'dbout the directions the program should take;]

**Which areas of the small.high school prbgram were working
well and needed little change? . . S

~ **How éﬁuld the program be signifitant1y_impf6§ed?

“f?whatneducétiénal priorities held by~§pe ébmmﬁn1ty, stUdenti, R
and teachgrs were not -being adequately qddressgd? .

13

‘ 1g¥e~Terry_Bu110ck and Margo Zuyelow, Evaluation of Secondary Educatiuvn
_ , Jechnical Report, Iditarod Area School Distrigt, June, 1977, {for

a well-informed discussion of educational evaluation.dpd the theoretical .
, basis for.the use of the student, CSC, t@a%her'interview°process, pp. B+5.

)
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In additibn, the study examined certain specific issues of immediate
concern to- the district For example, the district. wanted to know how much _f .'_5'

control the CSCMs wanted to have over such matters as hiring and firing y

| =-teachers and allocating -the school budget. The district also wanted to -
assess community ‘demand for postsecondary programs located in the villages.'
o "'e., The research provided a nfethod for systematically collecting information onb_'_:”
| i these matters as well as issues directly related to the small high school L
| -Program. | o f» SRR ;. 'fE",_ T AR
: | This l977-78 school year evaluation followed the one conducted by | |
_ ’_'Bullock and Zuelow in\l976-77 2 Both studies help the district comply “1th.
.;_the regulation that the chief school administrator prepare and submit to the
governing body of the school qistrict an evaluation of each new high school |
- program operated by the district for the first three years of its operation
(4 AAC 05 070 of the Alaska’ State 'Department of Education) |
_The Bullock-Zuelow. report emphasized. that many students:. and .CSCMs in EQG_';
the district in 1976-77 expected a highly traditional high school -- a _-- ‘
'building with a gym and shop, lots of teachers and students, sports and
after school activities. The program Iditarod developed the following year
;:used non-traditional delivery methods -- student travel outside the. district
mini-courses -and travel within the district .- to pnovide many of the edu- '
cational expEriences usually delivered through the traditional high school
iThe 1977-78 evaluation provided the- opportunity to see if community expec- ‘

tations and desires changed after first hand experience with a non-traditional

..

approach. v .,

el v Mg ; . e - T

’ .2__ - e i - %, : Sy ‘ . C, p L
Ibid. TS e e e .




) METHODS .

'Interview Format. A semi-structured interview was deveioped to sys-. -

| tematicaiiy examine the views of the groups most directiy invoived‘in the
- smaii high schooi program -- high schooi students, CSCMs who represented
the vﬂiage corrmunities and high school teachers.3 The interView covered.
‘the foi]owing topics each of wh1ch is discussed in a separate section of

“this report

1.j Evaiuations of the Travei Program and. V1ews on Travei Poiicies.

| '.'2._'Eva1uations of the STARS. and Ken Cook Core Curriculum.

3. Expectations about the High Schooi PrOQram and High Schooi
’ Program Priorities,

4, ‘Su lementar Information. Roie of the Community Schooi Committeg'
e ang Viliage Demand for Po¥tsecondary Education. - ]

Some questions were asked in identicai form to each group in order to

directiy compare their views on a particuiar issue., = In other areas, the
questions or the form of the question differed because the groups had dif—
ferent experiences. For exampie, students were: asked in'detail about the
'effects of . each indiViduai trip in terms of their seif-confidence, acquisition .
| of hew information and skills,. des1re to live in their home . viiiage, etc. -
.'in order t0 compare the value of particuiar trips. Community School C
Committee members were asked more generaiiy about the positive and negative
effects they saw the travei program having on students from their village.

retesting. The interviews were examiggd‘py schooi district personnei

c - Sa ' . : ')

-faiisampie student interview is included in the Appendix. A teacher and CSC
inferview may be obtained from Judith Kleinfeld, Professor of Psychology, -

‘ Ins itute of Social and Economic Research Univers1ty of Aiaska, Fairbanks,

'Ala D. '{. ’ . .. o . . B 3 i

' R I g _ .o : S A '
A § _ o . _ . _ L ""
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o abput an hour in length for students and about one and one-half

' the IASD

" to insure that the questﬁons were appropriate and~that program p]anning

needs were adequately covered Questions were pretested for clarity and -

| vocabulary level with representative students teachers, and: community

schoo] committee members.. On the basis of these pretests, several questions_

were revised or reworded and new ones added

Administration. The interviews were’ administered in each village

during May, - 1978 by. the first author, ‘a graduate as51stant wquing with.

R

Fieldwork took approximately 22-days. The interViews averaged

hours for

f
.

teachers and CSCMs. e

e

The interviewer took great care.to work with the local community edu-.

~oo-

Cat1°"4;1des and ‘to avoid . jumping off 4 Plane and rushing in with the -

N interview. Usually 1nterv1ews were administered the day after arrivaT and

comp]eted interviews.

at a time and place convenient to- the CSCMs.

Coverage and QuaTity of Information. A’ 1arge propqrtion of each group f S

CSCMs

Interviewed

- 953 (38/40)

Teachers Interviewed = 8%
Students Interviewed = 84%

i

1719
73/87

- The students who were not interviewed were. primarily those apsent from

schdol. Late spring 1s_a period of high student absenteeis and,_in some-.

cases, teachers were unsure of whether particular students were. still in
school., |

The ondy major problem in coverage occurred in'Ielida where CSCMs

were interviewed but not the teacher (due to early closure of school)_or'the-

two high school students (one of whom had'previously dropped out).




‘The questions- generally ppeared to be clearly understood and seriously _f .

1_answered No student interv/ew, for example, had large blank spaces or .

':-jokes writtbn 1n the margi;f.; Some-problems 1n~understand1ng did occur

| -with 1ndividua] CSCMs in L me V111age where Eng]ish isa second language.

In ‘these cases, the 1nterviewer tr1ed to c]ar1fy the question or left the

question blank, - ;//

e
* L

Conf1dent1a]1ty.’ As is customary in survey research .all-students, o

T - ) )

teachers, and CSCMs were told that the1r responses would be kept’ confident1a]

[ -

and reported on]y w1th the responses of many others. Due to the small num-

'bers of each group in-a part1cuTar village, however, th1s procedure preSents

a difficulty in reporting meaningful resu]ts. Part1cu1ar1y, McGrath CSCMs',*

- ° £

pattern in. the v1]1ages._ Yet, if the study presented a tab]e show1ng the

.“-Zteachers » and students views differed in some 1nstance‘§#rom the genera] ,"f\;,

',views of d1fferent grbups in McGrath a]one,'it is poss1b1e spec1fic in-

Lo , PO - ,.._,:41

dividuals cou]d be identified.. | _ | |
To dea1 w1th this 1ssue, this report usua11y aggregates results for

EA students, teachers, and CSCMs ovef-all the villages im thrdidnwct " How- -

| . ever, where the views of CSCMs, teachers, and students in McGrath differed

:“_ ' _ substantially from those in,the villages, this point-is.noted in the text:
| . Student groups were large enough to perm1t greater site-specificity

' In future d1str1ct surveys, we ‘suggest that teachers, students and’ .
CSCMs be asked directly if they would permit.s1te -specific reporting

-:oﬁ their views. Few of the survey-questions are.of_a persona] nature. -

\0bta1n1ng site-specific 1nformation-WOuId 1ncrease the usefulness of thec

.survey, and most 1nd1v1dua1s would probab]y not regard Such reporting as -

s -an 1nfr1ngement of tne1r privacy

G - sl [ -




: .Evaluations of the TraVel Program and Views on Travel Po]icies ‘ ; ‘ A~ -

.IﬂSD plated great emphasis on trauel as a means of providing students;

~

from very small village high schools with new educational experiences, an

'expandedssociai life, and a° richer array of course offerings._ Major outside '

e f“district trips includeq . a-;\ | s - L e, T
RS \ . N ‘,_.‘ ) o L |
=T TR ‘Alaska Skills Center at'Seward . - R R
S i'& “College Visitation (Faiybanks.and Anchorage) Lot RN R
VAV - % -sAmericap Heritage tour {New ¥ork, Nashington, etc1) ) -
-7 «Seattlelvisit ; 2
. = -Seattle/Pullman (basketball trip ta~Seattle) :
e _ -Basketball trips ‘ PR
. . *Mt. Edgecumbe (transfer student experience) e X

o : .

Major trips inside the district fdcluded: /L

Mini—courses at Holnyross,and McGrath (such as photography, . ather--
traft,welding, ceramics, trapping) ’ \
- *Student -Congress -and. Norkshops at Holy Cross and McGrath (studpnt
“rights, teacher evaluations, “"Here's looking at you," alcohlolism .
. workshop) ’ N . . o TR
. . +Ski meet’ at McGrath ; - ' ' = : :

\ .

»

o ‘

. L Fu11y 83% of Iditarod students took 1or more trips inside or outside the:* -

district during the 1978 school year, and 42% of’ the student body took 2

. or more trips. (Table l) L e

N - i . ' . .- @

Here travel- experiences fair]y distrdbuted?

Travel opportunities outside the district were not evenly distributed
<§:fng different groups of students (Table 2). A considerably oreater-pro}“'
rtion of non- Native students went on trjps and a greater proportion of
McGrath students participated in outside travel programs. A greater pror

portion of llth and ‘12th grade students also participated in travel. However, .
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. TABLE 1

L)

 NUMBER OF TRIPS ‘INSIDE AND OUTSIDE DISTRICT

. TAKEN B IASD STUDENTS
(percent aﬁstriBUﬁions)

' )

- - o

Took 3 or more trips E €4
.Took 2 trips - . - 28
, > . '

Took 1 trip = e

. Took no trips ) -

Number.gf Students: N

N
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9.

*Larger pr0portions of students took lore than 1 trip inside and outside
the district (see Table 1) '

I)_

TABLE 2

PR

DISTRIBUTION OF TRIPS ‘GUTSIDE DISTRICT R

A somewhat greater proportion of McGrath students went on trips outside
" the district compared ta village students.

percen

_ Took trip_outside district
No outside trip

Number ot Students:

stributions)

79

21
100

29

Villages

outside the dIstrict .compared to Hative students.

A

5»:-'“

\

Took trip outside district
.No. outside,trip

Number of Students:’

Genera]]y similar proportions of
outside the district.

Took trip outside’ district

~ No outside trip

Number of Students:

than 9th and 10th graders.

L

Took trip outside district

No outside trip-

Number of - Students*

About a quarter of IASD students took more than. one trip outside the
- district while about a third had no outside district trip.

Natives

-,

ol
69 .

n .

" A considerab]y greater- proportion of non-Native students went on trips

- 65
T00
62

-Males

66

... 34
T00

35

100
-

9

- Non-Natives Tota]
. N .
31

m.
n

ya]e and female students.went on trips .

Total

females
72 L
T 28 - 31
TG0 T00
- 36 71

Substantially more 11th and 12th graders took trips outs1de district |

9th & 10th 11th & 12th Total
63 84" 69

37 16 31.

T00 . T00 - Too .
52. 19 1

Took- 2 trips ‘outside district
eTook 1 tripwoutside district -
No outside trip’

Y

“a

B
e o

Numberfof-StudentS°-

. ;f;; -

271

42

731
T00
n

R
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"al]bcqtjng travel to this older grOup‘may7be appropriate since a major pur-

. 'poée_ﬂf several of the tr1p§'was t§ he]ﬁ students make decisions ébout '

. careers and postsecondary education. S

Travel pr;gramsiinside-the_distript, ih cqptrast; weré used;primarily;
“ by village students; Native students, and 9tmand 10th graders (Table 3).
Th}s disfﬁibut%on-rgf]ects the Lse of in-distgict travel to increase gduéa—
tional bpportunities for small: high school-Students.4 o : - |

. In short, travel expefiences'were not evenly distributed. In some _
1nstances,-th1; distribution méy be based on gdchtidna] rationale. Howevef,.
in the 1nsténce of exbénsive, oufside district;trips-going-ﬂispréﬁortionately

_ to McGrath and non-Native students, IASD may wish to explore why this occurred.

Stﬁégnt evaluations of the travel program -
For each trip taken, students were asked to evaluate the trip‘i}gdu- o R

cational effects on them in four crucial areas§' . ,
: . \
1. CHANGES IN PERSONAL DEVELOPMENT -

‘a. Growth in self-confidence ‘ o
b. Increased interest -in_seeing new places and doing new things -~
c. Growth in- self-knowledge -- who you are and what you can do’
d. Helped in making decisions about what.to do after high school

. . ‘e .. "__ I "/

T 1 . 3 :

The ‘rationalexfor including these changes was ‘that travel

+ °  experiences can broaden students' perspectives and increase
" their confidence in their ability to handle new situations.
Seeing such places as the University of Alaska, the Alaska

A

' Igome readers familiar with statistiq&*kiechnidhes commonly applied to

these types of tables may!ask, "Is"this différence ‘significant'?" There
are two types of significance. One’is statistical’ significance which _
- addresfs the question: Is this difference a chance -fluctuation due to -~ -~~~
- sampling error? The-other is educational significance, which addresses the
.question: Is this difference large enough to be educationally important?

“'This study of IASD was not a.survey of a sample of students, teachers, and =
‘CSCMs, It was a survey of a totdl population. For this' reason, statistics *
commonly used to determine if a percentage difference could be due to chance

- sampling variation are npt appropriate, The key question is whether adif-
ference 15 educationally significant. sThis is a value judgment,. IASD~-~ . .. °
_teachers, students, and CSCMS are  the ones who appropriately. { S

 make these value decisions. - . | ‘ SV

- v )
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DISTRIBUTION OF ‘FRIPS INSIDE DISTRICT - - S
\(pertent,distribufions) . . .

v
:

1. A greater proportion qf vifieée students took trips inside the dﬂstrict .

compared to McGrath s‘sdents, }

SRS B d

McGrath Vi]]_ges Tota]

Took trip inside district -~ - 4 . 57 - % 39
No inside district trip . 86 43 61"
o 7 00 100 100 .
Number of‘Students: v 29 -,_f42 - n

-

Considerab]y more Hative students took. trips inside the district than'

non-Native students
oo Natives Non-Natives Tote]
-

" Took trip inside district ¥ 44 n. 39
No inside district trip 56 89 61
| T00 100 T30

Number of Students: ~ e~ 62 9 .

5.

A slightly greater proportion of female students compared to mail - students

took trips inside tne district.
. : Males Females Total
Took trip inside district TS w
No inside district trip 6 ~ 56 . ‘ :
'- ~ B S .
Number of Students: ' 35 36 . 7 .

A somewhat greater progortion of 9th and 10th graders took trips inside

. the district comparéd to 11th and }Zth grade students.

§th‘&p10th Nth- s,iéth . Total

Took trip inside district 4 - 2 39
. No inside district trip " 86 74 61
~ Number of Students : : 52. A 19 .
Over hatf of IASD students ‘took no inside district trip. . ' | ? )
Took 2 or mote. trips~inside districtn'A: 8 JUEE i.: .
. v '
Took 1 trip inside district: | i r . 5 K
“No inside district.trip .- =~ . . 6 - | | -
. ' : P ’ B . K . ". m .' ’ L ‘ '
. " Mumber of Students: - . . TV ..
J; o ' 27 Pf .



.  $kills Center at Seward, or jobs in McGrath tan make them morel.
i ware of different career and educational options, and how -

‘these alternatives fit'with their personal skills and values.
‘

o o
2. CHANGES IN KNOWLEDGE AND SKILLS .

o~ a.\ Learned about new people and places
b. ,Learned new skills :
C. \Got to know people from q{iifferent cultural background

~ The rationale for including thesé changes was the potential.

. effects of travel in enabling village students. to directly, \
“experience city or large village life, notedifferenges inhow . .
people and teenagers from larger communities behave, and I

- learn how to handle airports, réstaurants, and other situations

v . that they would later encounter.. Whether students decide to

| remain in the village or live elsewhere, contemporary village
life frequently involves large amounts of travel -- to find-
jobs, to receive medical services, to visit friends and rela-

" tives, to attend meetings, etc. To acquire specific new
9kills and information through expanded coursework was also
a major goal of the mini-course program. =

"1

- 3.. CHANGES IN'SQCIAL COMPETENCIES
-a. Made neQ friends 3 E
b. Learned to get along better with other people

One \of ‘the probkems of small village high schools is that
they| isolate students from a broader social life. In some
villages, almost all of the adolescents may be related or
almgst all may be either male or female, -Travel programs .
can\pix students from different villages and provide the
oppontunity for courtship or to generally make new friends.

4, CHANGES IN ATTITUDE

a. Became less Interested in 1iving in hometown
b. Became more interested in living in hometown

., - IASD school staff were concerned that a‘potentially negative
" - effect of the trayel program would be to induce students to
. ‘ leave their home communities. While:staff could point to one
S . .. Or two. conspicuous examples where travel appeared to have this ¢
effect, they were,not sure if it was widespread. Travel pro- -
grams might also have the opposite effect of convincing stu-
dents-that their home cormunity was far preferable 'to urban
L life, ’ o e e

SR




For each type of change in areas ] -3, students were asked whether |

'_each trip had he]ped them. “a lot," "“some," "a little,“ or “not at alla"' Students'

were then asked if this trip had changed their ideas about where they o
wanted to live and, if so, how. They were also asked-to write a sentence  «
or two describing the most important-thing they had.learned;or the_most

important thinguthat had happened to them on the trip.

THE OUT-OF DISTRICT TRAVEL PROGRAM

What educational benefits did students see: themselves receiving from out-

of - district travel?

<&

- Students saw thé out—of—thewdistrict travel program as having highly
- positive educational effects (Table 4).' The small_numbers of students

going on particular trips needs to be taken into account and also the,Stu-

dents’ general enjoyment of trave1 uhich may ‘1ead them to make high ratings
of specific educational effects.. Of'the 56 responding. students,5 howeuer, T
70% or more saw the trd as benefiting to them in thé areas of:

. ' ‘ : Proportion of Students Who .
Student Evaluations of Major. - Said Trip Had Helped Them

: ¢ Benefits of Qut-of-District Travel ~ ~ "A Lot" or "Some"
Increaséd interest in seeing new :
- places and doing new things -, o'ty .88% ,
Made new friends ' | 88y e
‘Learned to get along better with = - | | -
© -other people - - _ PR 82%
| Growth in self»confidence S o 79%
;: o Leained about new: beople & plabes T T 19%

. Learned new skills .o e 748

L3 -
[N \

. -Sbince a few students took: more than 1, trip, it is not quite accurate to

. regard ‘the total as .total number of students. However, very few students
(5%) took more than:1 out$ide trip, and this method of presentation is much
clearer, o - o -

. B - .
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I1.

-I11,

» #Mt, Edgecumbe 1$ included in c:lc N
O  problems of confid tiality, s nce there.wer
ERICy e ¢ v N

. TABLE 4

N

THE OUT-OF-DISTRICT TRAVEL PROGRAM

STUDENT EVALUATIONS OF’THE'EDUCATIONAL EFFECTS OF. -

~

Seattie American

College

. pA_portion of Students Saying Trip Had Helped "A Lot" or "Some" -
: (Percent distributions) :

Average ‘

Skiiis Seattid Basketbzm Across

CHANGES- IN PERSONAL DEVELOPMENT L

a.AiGrGWth in self—confidence

b. Increased interest in seeing’

new places & doing new things
c. Growth in self-knowledge
d. Helped in making decisions
about after«high school
CHANGES IN KNOWLEDGE AND SKILLS
a. Learned about new people &
places '
b. Learned new skills
c. Got to know people from a
different cultural background
CHANGES IN SOCIAL CQMPETENCIES ’

a. Made new friends

“b. Learned to get along better

with other people

Number of responding students

a0

~

wy

e. od1y 3 reSponding studepts.

Visit Heritagw_ Visitation Center Puilman Trips Trips
00 - 100 100 82 67 65 79 .
100 100 100 % .78 80 88 -
100:- 50 83 83 67 55 69
10 8,3 72 22 o las . - s

) ¥
80 100 - 83 _ 6. 18- 80, 19
80 40 33 '83 100 70 .74
00 80 ‘83 . - 4 ¢ 56 - 35 56
100 100 100 83 78 90 88
100 100 83 83 8 10 ‘82,
5 5 6 18 9 . 20 66%

ulating averages across trips but is not broken out separately due to




Case L T

A
~ The area in which out-of-district travel uas_comparative]y‘ueak pri«

mariﬁy coneerned fut'qp;deeisdonemaking. : o o

Proportion of Students Nho

- wWeaker Student Evaluations of . Said Trip Had Helped Them - .
- Out-of-District Travel ) - "A Lot" or” "Some" , |
-Growth 1n self-knowledge ' o e
s Got to know - people from.a : . PR ' |
. different cultural background . %~ 56%

Helped in making decisions - _
about what to do after high . :
school f | ' - - 48% \

Students' descriptions of the "most 1mportant th1ng they had learned"

from those trips ‘indicated out-of- d1str1ct travel’ had most pronounced effects '_/
.1n he]ping students acquire 1nformation which they had not previous]y had

- the °PP°VtUﬂ1t¥ to learn (Table 5). As a McGrath student who went to the LN
Skidls. Center wrote .

There are lots of different jobs in this world. -This trip
exp]ained some of them, .

As a village student who went on the American Heritage-trip wrote:

I really enJoyed this. trip because 1 saw a lot of th1ngs that

are important. It's exciting to see some of the things we

learn in history. And it was all new to me. We. should have

more trips like this.

Again, few students (11%) brought up any effects of the tr1ps in

he]ping them make dec\sions after high schoo1. Only the Co]]ege Visitation |
trip‘had major 1mpqpt (50%) -in th1s area._ As one student explained what

. had happened on -this: trip

I guess it was that I made up my mind to go to- this co]lege because S
I 11ked the campus and it seemed like -a. .pretty. nice town. ST

)

v
‘v
4



e e TABLE 5.

ENTS' REPORTS OF MOST- IMPORTANT LEARNING

FROM QUT-0F=DISTRICT TRAVEL PROGRAMS
(percent distrlbutlons)**

& , _ L .
e ‘ Seward L " Average
Seattle American College 'Skills Seattle Basketball Across
Visit Herltag;‘ Vlsltatlon Center Pullman  Trips - Trips*
~ Learned informatior and (about new _. L L S _ :

- -places: and people o {( A0 - 80 33 39 o 56 10 36
Learned fiew skills "0 0o 0o...om - .1 22 o2,
Learned'sbclal skllls,'gettlng along _ LT e _? ) _ ' : . o

with people and making new friends o - . 20 6. -~ 00 2 3 15 -

~ Helped in making declslons‘about

what to do after high school \P 0 0 . 50 - 22 ;]] R T | ,]]"f-f P

Could not describe something _
important that was learned from . ' h a
trlp - . o 20 20 . 17 22 0o - 45 26

Number of responding students: 5 7 5. .6 18 9 20 . 66 -

N

c*As previously explalned Mt. Edgecumbe s 1ncluded in the average across trips but 1s not broken out separotely .

- due to problems of confldentlallty w1th only 3 respogdlng students.

. **Percentages do not add up to l00% because some students left. answers blank and others wrote about more than one
category. . S :

sy -

Based on content analyses of students' wrltten responses to the question, “Hhat was the most 1mportant thlng
you learned or that happened to you oh - thls trlp?“ - ,

N . . . . A . ) .:_,-_s

Ay

-9l




- rDid Students See Partitul&r Out-of-District Trips as HavingAMore Benefits?

To compare the value of each trip, each area was - ranked 4 if the

f.student saw - the trip as having benefited him "a 1ot," 3 if it had benefitedf
“.him “some," 2 if it had benefited him "a 11tt1e,"_and 1.if it had. benefited

him-"not at ali "

-

most beneflt (Tab]e 6)

Beneficia] Trips.

P 4

Seatt]e Vi51t |

v

Thus, a trip'with a high rank is seen as having the.

-

J

Students Saw the most va]uable trips as (Tab]e 6)

Average Rank B

_ 3.6,
American Heritage - 3.5
Co]]ege Visitation 3 3

-_,These were the trips that J!udents sdw having he]ped them a lot in many:

Jo
‘ different areas. N r vy

v

Skil]s Center Trip. Nhile the Skills Center trip was-given a rela-"

tive]y high rating (3 1), a number of students were disappointed 1n it.

A few, espec1a11y those from McGrath, labeled it a “waste of time. A
Y

major problem seemed to be that students arrived at the Ski]]s Center

expectlng to actually learn a job skill.

- Instead, they-merely explored
7: '

a variety of career areas.’  Teachers reported little preparation of

0_' g
. . o N N
? . . - L4

6This measure of change is more sensitive than ca]cu]ating the proportion
‘of students who saw positive change as was done in Table 4. This measure
gives "a lot" responses higher weight than "some" responses. However,
‘ranks are more difficult to use'to communicate research results. So .
both tabulations have been done.pef . :

'.7That TASD, students expected something different from the Skills Center
experience was also evident in the evaluation of the January 6-January. 21

mini-course done -at the Center (Ellen'Setters, Iditarod Career Egp]oration,

Project). Of &he 16 students, only 44% reported that the experience was
what "they had expected to: find here-at the Alaska Skil] Center."
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e EsI T T IABLE'*G .
ERacs " " STUDENT EVLAUATIONS OF THE BDUCATIONAL Eﬁrscrs, o 5
OF THE' our-or-olsrnxcr TRAvtL PROGRAM ..l

1ﬁf?f‘fﬁr'i . "{?? RN e f‘;“\i' N T A B

3 . studeﬁtsf Ranking of Change, . ioTa o T
. . . : . N _,I . . ‘,." '\4' .. ’ ..', -. . W - ‘.’. l‘ s - .V B ) ;. . N .' , , A "'.-A".-

P RT R " ..Seattle. American.’ Col 1ege Skﬂl 3 Seattw Basketban Across

- L L C o ¥ Visit Herit_gr' _jyjtation Center, Pullman / Trips _ Trips

.

,,. - 1. .CHANGES IN PERSONAL DEVELOPMENT S _ IR Lo T | _
E f~a.. Growth 1n self—cenfidence : :_'3.574.. ”3.8 I % A - 2.9 l:-“é;l : '2.8|""’ 3.1

b.  Increased interest in seeing .- . v ‘ . -
~ new places & doing. new things 4,0° 4 p IR R U (3 3.3 .35

c. ‘erowth in self:knowledge . 3.6 3. 27 3.0 3.0 0 30 2.6 2.9

-

d, " Helpdd -in making decisions’ . U S T
. about after high school- : 3.6 30 . 3.2 3.0 1.6 .- 1.6 2.5 - v
1.7 CHANGES 1) KNOWLEDGE: AD SKILLS -, e T e e e T

a. - Learned- ~about’ new people & . | ' e T

b. ._Learned new skills 3.0 .' 2.4 - 2.2 -, "3.3' 3.8 2.8 .. 3.0 -

" ¢. Got to know people froma . S . N - ‘
~ different cultural background 3.8 . 3.6 3.0 Z¥ 26 2.4 . 2.8

. ] - . t . . " O h ' PR 9‘
1. CHANGES IN SOCIAL COMPETENC!ﬁS ~ ;‘ﬂ\ A : '_7?§° R e L 5.;'_ -
". a.. , Mﬂde new friends e ': . 308 "‘ 308 308 a L 30.4 . ) 208 . -.'.- 3!3 B . 302 . - N ":.'_' g

v

| . ‘ '-b.. Lﬁarhed to ‘get alcmg better oo ) N ' B A o, : "
- ) th other people’ - 4.0 3 6- IR RN 1) RV RN R TY N .

Averade Trip Rank Across AH Areas o 36 3 S o 3.3 3.1 2.9 '2_-..-8 EREE N
B Number of res onding students: 5 5. 6T w9 20 . B6*" '
S *The higher the rank ithe more ositive the trip experience and 'the more beneficipl the. trif on tbe area of -
EK “ " - chan Rank: 4 = ' emc ot" -3.= “helpéd some" - 2 % “helped.a 1ittle” : 1 = “Kelped not at ali" " *97
Cs **Mt. Eﬁgecambe students 1uded only 1n tota]s for reasons of confidentiality. aﬁ prev1ously explained, 7
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o thinking about .The. out—of—district travel program in general seemed to . ;f

T

- and 10th’ grade students wholhad no outside—the-district travel experiences, m7

P

o -"'- N .'~
R I 's:.

students for the trip 1f, the trip s goals aqd content had been more f'éﬁi:l’
clearly defined this disappointment might not have: 0ccurred and the stu~ _;‘e

dents might have used the experience better.',f_,lyhh.'i_J ﬂ‘f‘ !
"-?'Bne purpose of the Skills Center trip was . to help students develop
ideas about career ‘alternatives. To see if this goal was fulfilled each
IKSD student was: asked what kind of job he wanted after finishtng all - :
his schooling (maJor job choice) and then to list other Jobs he was |

oL

have a positive effect on the fbrmation of JOb interests. 0f those 9th

44% could not name a _job they were.interested in (lable 7): 8 Of th0se who
had gone on some qutside travel, only 27% could not name a job interest.-
However, the Skills Center experience, which was aimed at career ;
development, did not appear to have any greater effect in stimulating
Jjob. interests than any other outside travel of the students who had.gone
to the Skills Center, og]x 43% 1¥sted more\than one job idea. Of thea
students who had gone on other 0 tside travel, 50% listed more than one
Job idea. Nhile the small numb of students involved and' the presence o'
of uncontrolled job influences must be kept in mind, it is.of interest that
36% of ‘those who went to the Skills Center still cduld not namie -a single
Job interest. Ondy 50% of the students*who “had gone “tb the Skills Cehter

listed as a possible occupational alternatiVe one that was related to the

. . (4
Cos ;o L

BThis analysis was done with 9th and 10th grade students only because this
.age group was least. léﬁely to have job ideas and students in this age group
‘were primarily the on who _had the Skills Center exXperience. -

' /

cgéf'
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N RELATIONSHIP 70 TRAVEL EXPERIENCES . ---5'_'>

o

No job idea

"~ One job idea

n

4 s

Two or more’ job ideas

Numberlbf students:
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| -;u‘ occupationai areas they had explored at the Skills Center. These Job o

e interests,*of course,'could also have been deve10ped elsewhere.l o 'Mﬁfﬁy;:bigrs,ﬂ$j
‘ The Skills Center trip,-dn short, had positive effects on a number d i}f ~- fffr

b 4 of students but its potential does not appear.to have been realized. o

Students needed more preparation for this trip, especially prior explora- '.

tion of job interests and aptitudes»to see if they might be receptive to

areas‘for which the - Skills Center provides training. .tp

e ( Basketba11 trips. Students saw the basketbal] trips as providing the -

least educational benefits. The only two akeas where basketbal] xnceived - 4

a comparatively high ratingiwere ”Made new, friends“ and “Increased interest

" in seeing new places and doing new things." Yet, other trips had greater

effects in these same areas as'welljas.proViding other types of valuable &
" learnings.. - . . ‘ |
'bid-TraveT-Frograms Change Students’ IdeasnAbout where +They. Nanted to Live,'. ) L

After High Schoo]?

"IASD staff concern that out-of—district trave] may decrease students
interest in 1iv1ng in their home community appears to be unJustified OfF i
the: students 901ng on such‘trips, 88% reported no change in their ideas ;

- about where they wanted to live from the trip (Tab]e 8) Only a few stu- _ ~;' .
dents (6%) reported that they were ]ess interested in iiving in their home- o

toﬂn whi]e an equal proportion (6%) reported that the outside experience

had nbde them more satisfied with their hometown. ‘Travel inside the dis-

. trict also had Very little effect on desires to liverelsewhere..

AY

- The‘travel experience may have reinforced decisions about where to -

1ive’ that students had a]ready tehtatively made._ It is important to- keep
A L o
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R T - fSiA RESULT OF TRAVEL PROGRAMS . T M
Eooooooe e (percent distr1buf10ns)

- ~ T Out-of-District  In-District "
. ,.=;'A'.‘ - T ﬁ.' Travel "7 _Trayel T

>

| é/thange " '..,. . .. 8 97 v o
.‘ff“ " ‘Became more 1nterested 1n living A A D ~"\_. T
, in home&own ' o - 6 _ -0 : .

<t

- Became lesc.interested An 11v1ng
in hometown B

Did:not\specffy i o

) Number of student trips: =~ 66 37 y
v . S . . . . . -~ . . < " { i
s . X , )
The question read:” ”01d this trip ch@nge your ideas about where you
wanted to live when you. are_done with school?” How?" )
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o ~«Ong yalue of theMOut-ofldistrict program travel may be in providing some B
initia] skills use?u] in dea]ing with the\non-village world as students _-;ug

1ater explore it. ," o " o 'If".‘,; S
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--HovLDid,...Teachers Evaluate the Educationa] Effects of the Out-of-District

Trave] Program? CL T o o R L

-Each IASD teacher ipterviewed was handed a card listing the. possibfs » .

areas of student change as a resu]t of the travel programs as well- -as the

alternative "no observable change." For’ the students knqwn personally who |

had gone(on each ‘trip, the teacher noted which, if any, of the changes had .

occurred and described the students behaviqr after the trip in detai]

The particular teacher from a community who knew persona]]y the largest

&,

f number of students who had gone on ‘each trip was used to assess’ change in

" students from that community for that particu]ar trip 9

s Teachers. 'Saw the travei program as having Substantial positive effects"

on students (Table ]0) Of the 105 students they obierved they saw

T

o9
those who did not have much contact with the high school. students or the
travel program, Such lack teachef contact was much more prevalent in
McGrath than in the villadeS. As one McGrath teacher pointed out, the high
school was.not ldrge but just Targe enough. to limit. personal re]ationships,
In developing travel policy; the district should be aware that differing
teacher support for the travel program»depends in some part on-differences
in teachers' knowledge of the program and their acquaintance with.students
- whe have gone on trips. _ / ,

.
I

s

[+ ’ '

Those teachers: who noted "no observab]e change" in students were primari]y'

AT L

_3; 1n mind that 65% of IASD students at. this point in their'ﬁ[ves are c°n- i,;f
.] sidering living»outside t_ ir home village, a]though most of these have ':'M':;f" o
:_ very little idea about specificaily where they want to ]ive (Tab]e 9) | | )
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L o STUDENTS‘ PERSPECTIVES ON WHERE THEY uouw LIKE T0. lee
Lot _— g.~. o (percent d{Stribution‘T

L.
r,. 1

| ' | : : " Yukon | . Kuskokwim L
" Wheré:You Would .Like to Live . chGrath ‘_;lelqgegp | v1]1ase © . TOTAL 5

‘-
L4
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- e T T 28. T T IR et e
R PO St 1 LI o - AN } . e

Home village 31 39 o . .20 S

Somewhere else* g6 1 6 - 13 . e
S S S L
" No’ résponse/don't knaw. - - IR - jyIué,, L

FR

e \ f 'Numbef of'Respondenh$:: 29 - 18, | o _'15‘_: - ’

. ‘The quest1on read: - “After you have finished _you schoo]ing, where wou]d you 11ke o
e to 1ive -- your hdme vi]]age or SOmewhere e]se?" L
. ' ) . . ) - . .\ L
*0f ‘the students who wanted to live somewhere e]se, 69% did not. know where they

wanted to live while 27% said they wanted toklive within A]aska and 4% outside e /‘
of Ataska. .o . _ :
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changes in 50% br more of the students in areas of 10 ."“;fwiﬁﬁ“*hw"7'

vJ"

Teacher Eva]uations of Major - Proportion ‘of Students T e
'_'; Benefitsaof'Out-of-District Trave] -Observed Who Showed Change - S
| i~Learned about new people & places | | _'93% ;" | o
‘Made -new" friends - 88% |
... Increased interest in seeing new' CoL S
~ places & doing new things ., %A% L
u!Growth in. self-confidence _ b*.' ' -50% . L

“jThese are the same areas which students eva]uated as major benefits

.4i0f the trave] program. However, students also felt that "Learning to get

.along with other peop]e" and “Learning new ski]is" were maJor benefits .

of traVe] Teachers were not aware of students gaining in these areas .

--:and gave these 1ow ratings., Possib]y teachers did not rea]ize the extent
i to which students felt uncertain of their abi1ity to hand]e interpersona]
| re]ationships and urban 1ife, agd\;he_igportance of travel in bui]ding .,'

| "these skms.

-~

Teachers anJ'students general]y agreed hqwever. oh the other com-

paratively weak areas of ‘the. travel program.. As a who]e, the trips had

.. done less to hielp students 1earn about their own interests and decide upon

: adult' roles..

N

Teacher Eva]uations of Weaker Areas .. = 5

of Qut-of-District Travel

. GrOwth;in's§fflknow1ed"em

3Pr6portion.cfw§tudentsﬂ

Observed Who Showed Change .

* Helped in making decisions about o
after high school S 428
_ Learned to get along ‘better with S )
| -other people AR : .. 40% s
Got to know peop]e from a djfferent . - o,
cultural background oo o 6 _
Learned new skills = . ' '

33%

IUTeachers' Tow ratings of the+ basketba]] trips are the primary reason that
their ratings of the benefits of the‘total out-of-district travel program are .
_'generaliy Jower than the students' ratings. If basketball were omitted, . ,
teachers and students views of degree ofucqfnge would be. much more simdlar.
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TABLE 10

i

B TEACHER EvagyATxous OF “THE' EDUCATIONAL ngecrs

OF THE OUT-OF-DISTRICT TRAVEL PROGRAM

Tbennent distrTb‘tTons)

.""

iHANGES IN PERSONAL DEVELOPMENT

~as Growth 1n se]f-condeence

b. * Increased 1nterest in seeing

new places & doing new things o

c. Growth in_self-knowledge .-

- d.. Helped in making deciSions._ :‘

‘ about after high school:.
CHANGES IN KNOWLEDGE AND SKILLS

a. Learned about new peopJe &
places - - .

different cultural background '

'PCHANGES IN SOCIAL COMPETENC!ES:.

Made new friends -.

ljb ‘Learned to get along better

" with other people

NO OBSERVABLE CHANGE IN ANY OF THE
COMMUNITY'S STUDENTS AS A RESULT 0F

- +THE TRIP |

Average Change

- ;Number of_Students‘Obsenyed;t N

1,-)"" e

Seatt]e American N

r-

Col]ege

A :

Skﬂ 1s Seatt'l ¢

- -

Pl e

'.)-‘_a-',_

Propprtion of Students Teacher Knew Persona]ly NhQAShowed Particular Chang_

 Average -
Proportion
- Students .
Basketball - Showing. -
Trips Change

U T

V{sit Heritag_, Vis{tation Cente? Pu]lman Edgengbe

Tdo“fr*r.67
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S D1d Teachers See Part1cu1ar Outside-Distriot Tr1p§,as Havigg;More_Benefits?
| Teachers agreed with students that the two trips hav1ng the greatest |
= educational benefits were the Seattle v1s1t and the American Her1tage trip

(Table 10) These trips (and the Seattie/Pullman trip) were also the ones : I°f | R

51."‘ which evoked the greatest student enthusiasm (Table ll) - As a teacher '

- detai]ed the value of the Seatt]e experience 1h 1hcreasing self-confidence \

They started out relying on the teacher, The longer we stayed S ';-?,"f gt

‘the more they ventured out. Ihey returned t0 p]aces that they: ~ - . o .oonT

ltked. .“ ST - R -
The peop]e in the youth hoste] gril]ed”the k1ds on. where thex
came ~ from. The kids found out:that tife people“thought -the§.

o were'"neat Wi must be a good experi ncé‘to 1ive in Alaska._v-,

The Seattle vtsit also he]ped students in d ve]oping new ski]ls. making ‘new _::i

friends and. meet1ng d1fferent kinds of peo_]ev .a:fhr'j?;”; S ,.»:5 .;at:t
i? o The students learned to use: buses, phones, e]evators vending* C T
" wachings, and getting around a city. - The students call their . -7 7 7
. new friends-on the telephone. . By staying. in the youth hostel, S
the kids met a real- cross-section of -so 1ety .. young,. o]d

Sing]e. mar_]ed. o | SRR S _ ”:, ﬁnﬂ-' . RO

) f.;'l Nhi]e the Sea t]e v1s1t 1nvo]ved only a’sing]e village, the Amertian
Heritage drew students from a- number of villages. -Yet, the d1ffenent 7 I .'

teachens were unanimou 1n viewing fhe trip aS'exceptioha11y benef1cia] ,

Most teachers recommendv: the tr1p be repea#ed without change. As one RN

teacher descr1bed the effec “of the Americ#n-Heritage tr1p on an- espec=

ia]]y Tow ach1ev1ng student LN ﬁ' l_ . ST i j.” el
_ He took everything in, He r embers egerything He can retatg' S B
things to social studies. He sharpened'his observation skills. Coor T
He. recalls the minute details of he visity aspecially the yisit - '

ol \to Williamsburg. His.ability to explain new things and writing
.~ \about them;jncreased He .is, vocal] more expressive.

s




T . i i TEAGHERS' EVALUATIONS OF STUDENT INTEREST IN OUT-OF DISTRLQ] TRAVEL R
g ;~T~gfy-'4<'w<@; AND EFFECTS OF QUT-OF-DISTRICT. TRAVEL ON INTEREST WN SCH;QL | “
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B ~_As other teachers commented on students behavior after the American -
. Y

a:-. . ) . W 4

".'Her'itage i‘.rip L R S U

_ 'He came back with a real zest for life. a real change took place. T
. Youcould Just See it. N.Y.C. was the u)timate experience: it - . .
" was exciting, _He is sti11 talking about ‘the tfip.: He wants to '

“ ﬂtvreturn to N Y.C. He has interested the other students as well,

: aVillage Teacher

Nheﬂ she fhstgot o NYC she‘couldn*t stand it. After three:days , .
she didn't want to\leave. She was getting the hang of getting - - -...
around in NYC. She made a lot of friends on the trip. -She was .- o

| vxhu'invited to visit them. . . " =Village Teacher

- - ".The unusually posi%ive effects of both the Seattle visit and }he

‘,American Heritage trip, af judged by both teachers and students ‘may have. .

been in part that these trips were outside Alaska and students were ex- .

12 -

posed to thetvivid contrast of a- large city Trips within Alaska are

not as novel to many students. -::3235

*

;gff- In eddition thesé- -were the trips for which teachers had spent the

o greatest amount of time preparing students.. For the Seattle trip, the

-----

T2

f.students wrote for travel information, such -3$ ferry schedules ‘and hotel '

frates. The teacher spent time discdssing the differences between city-life

and bushwlife. The American Heritage trip involved little class preparation,

| but teachers themselves were excited about the trip, knew about what the

' students would see, gnd took the timelto discuss the trip with students

before they léft. - As one describé’ d this preparation

) J{ -The teachers gave her, background {nformation ‘on’ the area she ;
. was going-to visit, advised her as how to dress, .and gave her -
the namg . of a friend to. see in NYC ThlS was informally done. '
e oL . . -:. L : s [ PN
. P [ o - N‘ . ‘...-.. .o . .
Supporting th1s 1nterbretation is the greater educational ‘benefits and

student interest:of. the Seattle/Pullman trip, which also involved travel

“ outside Alaska, as opposed tq other. basketball-oriented trips.



_\Such preparation and the greater structure of the Seattle and American

fHeritage trips experience‘may have markedly increased their edueational

value.

In terms of educational benefits. teachers rated tﬂb College Visitation '

trip much lowkr than the Skills Center, trip, although they noted student
interest. was slightly higher for the College Visitation. Students rated
them in the reverse order. teachers® views of these tWo trips may
- have been affected by their own belief that preparing students for jobs
was more realistic and important than getting them interesf%d ih college.
~ Teachers commented that the college visitation should involve more actual
.attendance of classes and completion of representative college assignments,
"not just a campus tour. In contrast, teachers noted with enthuSiasm job
interests that students had developed at ‘the Skills Center and in‘a few . -
inStances, had followed up 1n their home communitie “ L
Both teachers and students agreed, however,/thit basketball'trips./
‘had the least educational .benefits. Teachers also saw the Mt, Edgecumbe
experience as one of lower student interest and c0mparatively moderate ”
-Ieducational benefit. While students did take a wider variety of qourses
‘appropriate to their i\terESts, about a third of the group dropped out
-.‘Some students also disliked the highly disciplined atmosphere of the

.boarding school.

‘ ﬁ-ﬁﬁp{d Teachers See .Travel as Reducing Interest in‘Schoolwor Having Other
'Negativeltffects?i - . .

Travel did not make the regular school program seem pale and boring.

‘fﬂ' !sa-“.
ot For Each tr;p, about half the teachers believed that the trip had actually
KR o P A ER S . "s CEE 4
;“:' ‘Q_ —_— _ . : . . (
' SR > . t
< * ’ & @

P . . [

e ® .“ v '



1ncreased students‘ 1nterest in the school program with very few teachers

believing travel had decreased interest (Table 17), Teachers brough:up

: few negative effe%ts of travel on students although some felt that travel-'

did not have much_odp\ational value. - The basketball program was singled

out as a travel program that particularly absorbed students energies and

Teft them toe weary to be absorbed in regular classwork. .5~
 THE_IN-DISTRICT TRAVEL PROGRAR ~

‘How'Did Students and Teachers Evaluate the Mini-Courses and Other In-District ,

Bal

. . ’ A
Travel?

' Students viewed the mini-courses as having major effects in three areas 13

(Table 12).

Average ' 7
Major Effects of Mini-Courses Rank. . _Rank .(/f,
- Made new_ friends 3.5 4 = helped a_tot
. Learned new skills -~ S A | }3 = helped some.
Increased interest in seeing S0 24 helped”a'ljttle
new places ' 3.1 1 =‘helped_not at all
: p .

'They sam the programﬁas-having only minor effects on most other areas. In.

part the interest of the mini-courses in a different community depended

) on the extent to which students were already familiar with that community. , )

For example, McGrath‘students who attended mini-courses in Holy Crass rated
the experience'positiVely, indeed more so.than the Yukon village students.‘
-Students from Yuhon.villages rated the McGrath‘mini-courses higher than J
those from the nearby Kuskokwim villages. |

\ .

[

T-31\ table showing the proportion of students who saw themse]ves changing
positively (either “a lot'or "some")-is not presented for in-district PR
travel as it was for out-of—district travel because' the tabulation would -

be misleading. Students’ evaluated more of the in-district travel as having
only "Some" effect. . W | .

<



-

nThe higHEr the rank the moreé positive the tr1p experience and the more beneficial

a, v

the tr1p on, the

area of change,

- "Rank 4 = Helped a lot .
- Ragk 3 ="Helped some
. "+ Rank 2 = Helped a little
Rank 1 - Helped not at all

':'.- :.""-7, . q‘-c'az- . 3
e -
¢ ; ‘
. TABLE 12 .
> ‘f’STUDEﬂIS' EVALUATIONS OF THE EDUCAIIONAL o
P " EFFECTS OF IN-DIS'I'RICT TRAVEL
Students{ Ranking of Change*
- (. . P ' : . ' s N | ’ )
Mini-Courses - Student Congress Average
A ‘McGrath & ‘McGrath & = - Across
5 ' Holy Cross’ Holy Cross Trips**
T. 'CHANGES IN PERSONAL DEV’ELOPMENT L
" a. Growth in se]f—confﬁdence 2.5 . 3.2 2.8
b. Increased intergst in seeing S D o
new places & doing new th1ngs 3.1 .y 2.9 3.0
c. Growth in self- knowledge 2.7 2.9 L *2.9
‘4. Helped in making decisions ) o -
. about af%er high sehool 2.5 S2.3 2.4
1. CHANGES IN KNONLEDGE AND SKILLS
| a. “Learned about new people & R e -
" :places . 2.9 2.5 2.8
b. Learned -new skills 3.2 2.6 3.0
c. Got.to know people. from a , .
( different cultural background 2.7 2.5 2.5
I117™ CHANGES IN SOCIAL COMPETENCIES .
','; a. Made new friends 3.5- T 2.9 R 1Y
b. Learned to get along better . .
with other pegple . 2.9 2.9 v 2.9
Number of responding students: 23 . 10 * 37,
I > k'\

)

**Inc]udes McGrath ski. trip, which was rated by only 4 studepts and is therefore
N {i i

not “separated ‘out due to reasons of c0nf1den

ality.

g




In describing what they: had learned from the mini-courses, the
majority of students noted that they had Tearned an interesting new
3 subject or skill (Table 13) ‘As two wrote. :

_ o | o The most I learned was, how to do some, stuff like patch quilting

L The nost important thing I learned was art. I Tearned how to do
: ) art many different ways. :

However, most of these skills were in areas (quilting, Jeathercraft, 7
. B

Mexican cooking) tangential to the m jor purposes of schooling. Moreover,

a thjrd of the students who participatedsinmmani-courses could not describe
an important learning, forgot.what subjects the&éﬁmd taken, or.asserted ‘
notning much had happened As an example: | o

" 1 don’ t remember what tourses I took but I sure had a lot of fun.

y Teachers also Saw the major effects of mini-courses as teaching new
~skills and helping students pake new. friends (Table 14). Teachers em~ >
phasizeq that mini-courses were a good idea but more planning was needed
S0 that students would be aware of the philosophy behind the mini-courses .
" and their:educatjona1<obJectives. Teachers (and CSCMS) also emphasized |

the importance of attendance po]icies and more emphasis on academic and

~career-areas, not just crafts.

-

Both teachers and students ranked the Student Congress and workshops
~ lower than the mini-courses. Students did view the Student Congress ex- -
perience as having a positive effect on their self- cdhfidence. However,
y 40% cou]d not describe any important Tearning from the trip The de-
scriptions of those student$ who did write something about the trip tended '
to be vague

IR PR ¢

1t was interesting té know ﬁow*SOme‘of the teachers féel ‘about
v the Congress. ' ; «Village Student




LT e T TABLE 13

. MOST IMPORTANT LEARNING - FROM IN- DISTRICT TRAVEL
. ’Ipercedf*distributions)*

L . . !

P ' ' _ B Mini-Courses:  Student Congressx .
' ' Mchgth & " McGrath &
| o .. -MHoly Cross ~ ___Holy Cross
‘Learned a ney subject or skill, new : ' S - L
information ~ 67 . 20 e
Increased social skills, made new | |
“friends ) ' o 4 20 y
Growth in sel f-confidence and ab111ty | S . o _
to handle new s1tuat1ons _ : 0 20 K
~ Could not describe important learning ) 33 . 40
Number of stuaegfs: . , 24 _ 10 )

*Percehtagesrdo not add to 100% because some’ students noted more than one
important learning. S . .
s P
The. question sread: "What was e,nnst important thing: you learned or
that happened to ‘you on this trlp?”




R 1 T U
.- TEACHERS' EVALUATIONS OF THE EDUCATIONAL EFFECTS

OF IN ~DISTRICT TRAVEL

[ . . ¥

[ ' Proportion of Students Observed Who Showed Change
/ o . - . (percent-distributions)
S | _ _Mini-Courses  Student Cosgress B
o McGrath & .  McGrath & . S
Holy Cross _Holy Cross Ski Meet

1. CHANGES IN PERSONAL DEVELOPMENT
a. Growth in self-confidence . 34 . 43

N ~  b. Increased interest in seeing
~ new places & doing new things - 53 - 43
c. Growth in self-knowledge 50 - 43

d. Helped in'making decisions 28 .0
about after high school . - .

I1. CHANGES IN KNOWLEDGE AND SKILLS™

a. Learned about new people & -
places 4 ‘ 50 , 14

b. Learned new skills : | .. 84, . 64
- Co Got to know people from a ' . .
different cultural background 6 0 '
IIL. CHANGES IN SOCIAL COMPETENCIES y
“ a. Made new friends ’ N 78 14 ;
b. Learned to get along better o
with.other people L _ 9 43
IV. SAW NO CHANGE IN ANY -STUDENT . 0 0
Average Positive Cgsqge for Each frip: 44 29
Numberof student . opserve¢ by 32 . 14

- achers* . R ' *

.62

Average Proportion
- of Students
Showing Change

.41

43
41

7

e

33
67.

50

17

35

54




How the workshop worked out and meet 1ot of- people from?ifferent
- places. BN . .. =Village Studen

‘Teachers reported that those few students who‘participated seriously
1n the Student Congress acquired new skilTs and particularly gained 1n _f
_ learning how to deve]op information and present their 1dea;. As one.
- village teacher pointed out, the Student Congress concept has a lot\of
potential, It is a ptogram; however, which requireSrcareful p]anning S0
§

that students understand its goals and are p]aced 1n situations where they ,

feel comfortable enough to part1c1pate.

D1d In-District or 0ut-of-D1str1ct Travel Have Greater Educat1ona1 Benefits?

Both teachers and students v1ewed the: out-of-d1str1ct travel. program |
F Ay

.as having substant1a1]x.mére educat1ona1 benefits. Students reported that
jn-distr1ct travel had helped them at least "some" 1n ‘three areas While

out-of-dtstrict travel had he]ped them at least "s0me" in six abeas.

t

Student .Evaluations o‘ Major . Student Eva]uations of MaJor

Benafits of In-District Travel “'Benefits of Qut-of-District Travel
" Average 5 .. Ayerage - i
- Rank - - - Rank
1. Made new friends 3.2 - 1.-Increased interest in
2. Learned new skills 3.0 seeing new places’ . 3.5 |
3. Increased interest in : ?' Made "ey:fr1e"d5- 32
seeing new places 3.0 - . 3. Growth in self-confidence 3.1
T | .~ 4. Learned about new
- i % people & places . 3.1
.~ 5. Learned how to get .
. 7 along.better with ¢
other-peop]e ' 3.1.
6. Learned new:skills 3.0

L

Teachits also reported that student interest in in-district travel was

not as high(Table 15). Un]ike'outrof-district travel, teachers did not

*




. TABLE B e e e
TEACHERS ' EVALUATIONS OF STUDENT INTEB_EST IN IN DISTRICT TRAVEL

AND EFFECTS OF IN-DESTRICT TRAVEL ON INTEREST IN SchooL
. (percent di%tﬂbutionﬂ N Yo e

-¥. . 1‘;\

-

Mini-Courses  Student. Congress '.fjffg'.
McGrath & - McGrath & = S
. _Holy Cross Holy Cross Average* -

TRIP INTEREST |
Cvery high 46 2 m
fairly high =+~ 4 - a2 40
not high - 4 29 .16
: _ 100 - - T00 . TOO

- Number of teachers: o015 | 1 25

EFFECTS ON INTEREST IN REGULAR
SCHOOL PROGRAM

increase interest - Y B 0 16
have no effect .. .- 60 100
~ degrease interest 13 |

0 .
o ™o
7

;fNuhbeﬁwof teachers: S 15

~

LY

*Due to problems of confident1al1ty, the sk1 meet is included in totals but 1s | ."
~ not separated out. ; ‘

-
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see this: program as. having much effect on students' 1nﬂhrest in the
-f regu]ar school program., However, teachers pointed out that in-district
travel has considérable value- in the socit\ area and 4n pr6moting district- o

wide unity For example, pne noted that the Holy Cross mini-course experi-

ence "dispelled some misconceptions about 1iVing in Holy Cross.” Another f

teacher emphasized the value of the McGrath mini-courses in deve]oping new )
friendships, "Most(of the Holy Cross students had never met the. Kuskokwim -
kids." | . o - | T - L .'.f
hIn sum, travel within the district generally_was not ‘new and exciting.
‘Primarily, it helped students make new friends and had _some effect_on

deve]oping additional skills and helping students see unfamiliar areas. o

How Did CSCMS Evaluate the Travel Program?

A1)

Sinse CSCMs were often unaware of the detailsof the travel program, o L
B ;’ they were asked in. generd] what if any, positive effects they saw in |
students they knew who had gone. on travel programs, and what negative effects, j |
- \i', Jif any, ‘'they had seen, and to descrdbe these effects. . .
| R '". Many. CSCMs, indeed a sma]l maJority (53%), -saw -some positive change |
. ”#in students as-a result of the travel program (TablgN]6) However, CSCMs. 3 _,'
- L were not nearly as impressed with theaeducational value of travel as were: |
teachers and students. Very few (12%) saw any negative change. However,
about half the group felt that the trips had 1ittle effect, either positive
S or negative, on students., In part, this occurred because ‘a number of |
i CSCMs did not have much knowledge of the trips. .As one said: f_'; '; ;

The student didn't make a report to the CSC. They didn't see ' ' ,'
any change. - \ : | ‘ - LA
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| T LTABLE 16 | | e
comumw SCHOOL ‘COMMITTEE MEMBERS EVALUATIONS B \
' OF THE GENERAL EFFECTS OF - THE - TRAVEL PROGRAM R AN
' (percent diitributidns) U T E\\'
* Positive Changes* -
g ) , PR . . . & < .
' Saw positive change -~ . . 53 f
i No positive change =~ . . 47 S
! ’ . ) ®
M .
. 14, . N - . . ' *
Negative Changgs** S ' ‘ B //
Saw negative change _ "-g  ' . 12 . :
) No negative change, . . . - . 88 - o . 3
Number of CSCMs who knew students on trips personally: . 3% .,
' . . e e , : o
‘. . I I ST e |
. . p
*The question ‘read: “Have you seen any good effects on these students :
\as a result of a travel program? For example, did any students develop’
more self-confidence, more interest in seeing new things, or more
; knqwledge and skr]ls? Or didn't you see any change at all1?"
**The uestion read: "Have you seen any bad effects on these students
as aqygsult of any travel program? For example, did any students
develop bad attitudes toward théir hometown or.lose interest in their
rggulaf\echoo] work? Or.didn't you see any°change at all?" '
. ; | L . y
| i
.\ | g .
\ ¢ é '
‘ op ot ' '
4 ' L




Those CSCMs who Saw pdsitive chauge were especially impressed by
improvements in students behavior and attitudes in thé village (Table 17)

As one described'change in a student as.a result of the_American_Heritage

\trip | . e S

She is ‘more aware of ‘something. Before the trip she was kind of
wild. She is more responsib]e for herself '

About a quarter of the CSCMS also mentioned that students had e
A learned a lot about new p]aces and new things. As one described the |
effects of the Seattle visit on. Lime Village students

. They. talk a lot about the new things they see, They tell ‘us
about them.

éSCMs were also aware'that these trips helped to some extent in making
: decisions about’ the future.

Seward Skills Center ~~ one student. He got an idea of what they
could do after school and what- they need to do. L

CSCMs, 11ke the students felt that travel had oh]y minor effects
on students' ideas about: where they wanted to live. While 6% of the CSCMs ;
. saw students 1nterest in living in, their hometown decreasing, another, 6%
saw students' interest and satisfaction with their hometown increa51ng -
0n1y in vi]lages where students had gotten into trouble on the trips
. did CSCMs fee] that travel had negative impact. These CSCMs emphasized
. that students should travel when they “have learned to befrésponsib]e“ and

that "travel needs to be more organized and supervised.“

The CSCMs, iike the students and'téachers, were especially impressed

L, ' by ‘the American Heritage trip. Of the group, 24% singled it out for
sPec1a] mention ) ' -- , . £ Tt e
. . - ¢ B
R American Heritage -- he is being more friendly and open after '
w.. . the. trip. He’ appears more tpteresteq,in school work, especially -
© - social studies. He is more self-confident about himsel f. He “,/

felt good about being sefﬁ'ted for the trip

S A 3“3 [




SN TABLENT o

" COMMUNITY SCHOOL COMMITTEE MEMBERS' EVALUATIONS

" OF THE EDUCATIONAL EFFECTS OF THE TRAVEL PROGRAMS
(percent distr1but1on )*

. _ T .:' o Pfoportion“of CSCMs
S, . t - : ' _ . _Observing Change
' Changes in Personal Development B | o

g

_ Grthh in Self-conffdence,. ' ,‘;i | 15
y L Increased interest’ in seeing new places’
_ . Better behavior: more responsible, more
e : interested in school and other things, R «
. more expressive. : . ' 29
. Helped inm making de01s1ons about .what to do "

after: high school . o ' ‘2]

Changes.in.Knowledge-and Skills -

"Learned about new pedple & places | - - .24
Learned.hew_skills | o 4

Changes in Att1tudes About Where Student
Wﬁhted tQaL]VQ :

* Became less interested in 1iving in hometown ' 6 = -
 Became more interested in living in hometown .

Negat1ve Effects of Trave] |

Behav1or problems on trip | N 6. N .
Lo - Travel lessened respect for old people & . "L
) - led to bad village behavior 6
: Number.of CSCMs: o #

. L]
*Percentages do not add to 100% since some:CSCMs cited more than one change.
» The questiors read: "Have you seen any good effects on these studénts as a
result bf @ travel program? - qu examp]e did* any students develop more
self-confidence, more intérest in seeing new things, or more.knowledge and
skills? Or, d1dn t you see any"change at all?" and "Have you seen. any bad
effects on these Studefits as a result of any travel program? For example,
~ did.any students develop bad attitudes toward their hometown or lose 1nteres{x\h
“in their regular schaool erk? Or didn't you see any change at all?" o

.

[N . o . - .
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C About 30% of ‘the CSCMs \also mentioned specifica11y the Skills Center f"‘;f"
trip, with 24% noting p051t1ve change in students as a Fﬂsult.- of course,’

?[mu - the frequency with which the Ski]]s Center trip came up may simp]y reflect Lo

the gredater number of IASD students who went on the trip or. the interviewers
mentioning of this,trip as. an examp]e of student trips.’ However, it may '

) .a]sq indicate the importance CSCMs place on deve]oping job skills,.a

concern which is evident in responses to Bther questions.,

.- | . _.- ) ] | . ‘.d,, ‘. K . . . B . R - . ‘ . | o &
T IASD TRAVEL poLICIES . . -
o c ' )

e In con51der1ng future directions for travel programs, IASD sought '

studéhts .. teachers , and CSCMs v1ews on the fo]]owing 1ssues

Shou]d Students Use Some of Their Own Money to He]p Pay fOr Expensive
{

| ‘Frave] Programs7 . Lo . | ,: 77

N . i
s .

Student and CSCM opinion on th]S issuetwas highly divided (Tab]a 18).

9

oy Teachers esnec1a]]y those in McGrath (867]p favpred studénts“ use of e |
their own’ money to he]p pay for trave1 However, ‘teachers (75%) and a]so \;_ o,
'CSCMs (60A) 1n the poorer Kuskokwim villages thought the schoo] district : |
'should support travé] | ', S . . B G
Those‘CSCMs and teachers who favored student payment believed th]S
rfﬁ‘ policy would h;;g'deve]op respon51b]e student attitudes

o Nhere it does not involve too much money, S0 that they know
L that 1§ fe is not a]] a giveuaway. - | "=CSCM .

-1

It would mean more -if they contributed to th trave] program.
The new experience might be the thing that changes them. -
. S -CSCM

Those who opposed student payment d1d so primarily because they fe]t

I some poorer.students would riot have the money to travel and would be.denied

*

v
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e TABLE 18 .*i-;.~ o R
STUDENTS'LTEACHLRS & CSCMS! PERSPECTIVES ' . ‘* o

v o
ON . STUDENTS' USE OF < OWN MONEY TO HELP PAY' FOR TRAVEL PROGRAMS N : T

i v o (bercent dlstrfbutions)* e,
. | | "'St-bden_ts Tgach_-e';-s_ 1 C3CMs_ K
| Shou]d Students Help Pay for Travé1 i':'f f - ,. T R N )
Pkograms7 | ’ . . N — ',,' :
£ Y?S'iu B *Zﬂ. R SR ' A s

. " g - No response/don't know
X Rl -y 4 - . . .

.r
i
do

. \ l ' - ,
‘”Numberjof’Réqunden;s: : o 73 I VAR '38,t
B .

Co . The que§i1on read: "Some of these travel programs cost a lot of money.
Should students use some of the1r own money to help pay.for these travel
programs’" - , - -,
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:an*important'educatdonal expertence: I
.~ No. Because they wou]dn t have t ney to'travel. fhey .
} wouldn't get a chance to go on any ty 2 of trip-if they ' o

. had to ‘raisé money. _ _pSCM ' e

There isn't enough money around nor the opportunity to earn P
the money. -CSCM

'JSeveral teachers, CSCMs, and students suggésted that students ggnp ;

"money as.a group to help pay-for expensive travel programs.; As a CSCM
explained: | - ¢ S N I

If it 1s a small amount because the students..and parents would
~be involved in the. travel.. It should be done through bake
sales etc.

A student made the point »
Al students should. make money to go on trips.. They w111 also-
appreciate the trips more because they will help make the moqu
. for them. , _ i . s _

A}

Lo
B G PV

Earnlng money would he]p students become aware of the expense. of trave]
q
They would héve a personal Tnvestment in the trip. However, poorer students

would n\t be-e11m1nated,or_ embarrassed. Vol

Shou]d Some Trave] Programs be. Used to Reward T;piStudents fcr Good Schoo]‘

N . —

Nork? o ' S .

On this 1ssue, teachers favored using trave] as a reward (Tab]e ]97

However, students, especially those in the v111ages (75%), were strongly

“

opposed to this policy. In part dlfferent 1nd1v1duals he]d different .

»

views' as’ to the. meaQJng of "top students " Severa] p01nted out that top -
students were not necessari]y thosd who made good grades but'those who
- onked hard and- he]d respon51ble attitudes.

e

Despite teachers' 1nc11nat1on to approve this po]icy, the opposit10n;°

o
. . . " i .
\ . . » -
. PR A . - . ’ s




S L TABLENS T e
“ 7 STUDENTS': TEACHERS' & CSCMS' PERSPECTIVES e

| ¢ " ON_USE OF TRAVEL PROGRAMS Y
4 . . ~“(percent distributions) - "~ " S e

- 1
SR S
. ’

1 . ‘

‘ [ e T . . Stydenys“ " Teachérs CSCMs .
B Use of TraVel Programs - O

Use §6me tréve] progréms to. - o | e 3
reward top students for good . - S ‘

- school "work ' _— 33 . 74 .55
. ’ e ' -

A1l travel programs should be L S :

‘opén to everyone - _ . 66 - - 26 . 45

. ' | i he |
No respanse/don't know -, N I

~
I~ -

Number of Respondents:’ i 17 . - 38

. ~ The question read: "Some people think that going on certain expensive
v travel programs should ‘be used to xeward top students for good 'school .
-..,. work and good school behavior. Other people think that every travel program
-should be open to everyone. Which do you think is better?! '

\
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of students and ambivalence o CSCMs suggests that the district should e
- move 510W1¥ and with considerable discussioz; Both - this queﬁtion -and the" ‘ "

| dne on students paying for trips evok‘d ¢o iderable spontaneous comment!:_

‘1ndicating strong feelings. on the issues. ‘As one student put it “If not L ) **-f-'
- -.(open to everx?né) peop]e are going tgjbitch hard and. lggg." There'ney :

be other alternatives. For example several people interviewed suggested.

.that certain trips shou]d be .open only to studénts"w1th Specific 1nterest-

. {n an area. Meeting«certain minimal behav1ora and academic standards

‘prior to trave] is anothen possibi]ity

*Shou]d More Time Be A}located to TraVe] ‘Programs?

Students especially those in the villages (77%), wanted more time ‘_; ;. _. “}'
ailocated to traye] out51de the district (TabLe 20) A slight majority
mof teachers (59%) felt. that the present extensive travel program was Suf-
: r"'—'fic1ent but a 1arge group were open to mone- trave] CSCMS were more
divided with the largest group (42%) considering the current trave] program.
'suff1c1eht Lﬁon]y modest proportion of CSCMs (26%) felt -there was too
'much trave] |
L .~ . For 1n—district'traVel the same pattern emerges (Tab]e'ZT) Students,
| ;;especiaily those from the villages ‘(59%), tended to favor more ‘trips, al-
:' _9\;\; though not sa strong]y as for travel outside the district. Teachers and
'CSCMs genera]]y thought the present trave] program sufficient | |
In short, the preva]ent feeling of district adults is that the present,.
. substantial travel program ‘is about right. Students want additional travel"

-_h.Hdwever. if 1ASD teachers and CSCMs accede to student desires, they wilt

need'to be convinced that travel has greater educationa] benefits.

.
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< TABLE 20

STUDENTS', TEACHERS' & CSCMS' PERSPECTIVES

@ ON WHAT SHOULD BE_EMPHASIZED IN A HIGH SCHOOL PROGRAM -

. {percent distributions) - 5
. _ . . ) . e
e Student Trip§70ut§jde the District o .
o L Ve - " Students  Teadhers - CSCMs -
§tudent"Trip§_0utside the District : L . e
_ More time R T :
© same amount of time .. .. 33 59 . 42,
e ' h] T
' Less@time, : 3 0 26
: No'Fesponse/dbn”t know o ;0: A e . 3
P . To - TOO . - TOO
“Number of"Respondénts: 5 i 73 R VA S
K4 r"
.‘ | )
The question read: "People have different ideas about what should be em-
phasized in a high school program. For example, some-people think your . -
high school should. spend more time on academic subjects, 1ike communications ‘
and math. Other people think that.your high school spent the right amount - - )'

of time on these academic subjects and more time should be spent on other
" things, like sports and physical fitness. For each of these areas, please
- mark whether you think your school should spend more time than it did th's

year, the sape amount of time, or less time. ' ' o

i. Stludent frips outside the district (1ike-Anchoragé-and §eatt1e).”

-



STUDENTS' TEACH

TABLE 21
ERS & cscms' PERSPECTIVES |

ON NHAT SHOULD BE | EMPHASIZED IN A 'HIGH-SCHOOL PROGRAM\

t

The quest1on read:

"Peop]e ha

| 1_ (percent d1sfr1but10n§) o ' i -
f Cy . | " 3 ' .
e B Travel to Other Schools in the Distr1ct - : "
[N o -i . ' : . <>
. ' “ oo . Students * Teachers . - CSCMs ~ !
- Travel to Other Schools in the District -~ - % ' ; '
~sMore time 83 .29 .-
Same'amount-of_time' | 40 . 59" - 45
Less time” 7 6 16
No response/don t know : S .0 *-6f‘_ 2
Yo - T0 . T
\ . \.‘.. . _\'. t . . ‘ ':'\,. ‘ .
" Number of Respondents: 73 17 38

o

ve d1fferent jdeas about what sh0u1d be em-"

phaSIZed in a high schopl program. For example, some peop]e think your
“high school should spend m

and math,

Other

people th

time on academic subjects, lwke commun1cat1ons_
that your high school spent the right amount

of time on.these academic subjects and more time should.be spent on other - . KA
things, like sports and phy51ca] fitness. Eor each of these areas, p]ease

mark whether you think your school should spend more time than it d1d thlS

year, the same amount of time, or less time.

.

Travel to other schools 1n the dlstr1ct (like McGrath .and Holy

Cross) "

!

TR

60
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? Should waer Grade Students Travel Nithin Alaska[with Trips to the Lower

', 48 or 0utside the v, S Reserved for Upper Grade Students?

R 4

”;?;. IASD 9th nd lOth graders prefer travel outs1de the school district

However, they show’ little preference between trips outside the U, S., t i

‘ the Lower 48, or to other places in/Alaska. All/of these have about the
'same average rank (Table 22) Upper grade students however, strongly - |

1
_prefer trips out51de.the U, S (lst choice) and trips to the Lower 48.

(2nd choice) over trips within Alaska (3rd choice) and within ‘the district

(4th choice) Sending upper grade students on distant trips and lower

-

grade students on trips within Alaska-would conform to student,desires. -

There is a strong educational.rationale, however, for'precisely the

opposite policy; Trips out51de Alaska, such as the Seattle v1$it and

* American Heritage trip, seem to have major effects in expanding students'v.i

perspectives on the world They increase students' awaréness of exciting
p0551bil1t1es develop self- confidence, and stimulate new. 1nterests.

Trips within Alaska, such as the College Visitation and Skills Center

experience are espec1ally useful in helping-students explore career and:

“educational alternatives and ‘in helping them make specific decisions about

g

" what to do after high school A trip outside Alaska 1n the Tower : grades

might 1ncrease awareness of alternatives and zest for exploring them. ,
Trips within Alaska in the upper grades could_help students systematically

examine alternatives and make realistic, informed choices.




. different places. . Please put a (1), by the travel program you
“interested in, a (2) by the travel program you are second most interested

' Rt T R T e TR e
' TABLE 22 C T w'f e
‘ STUDENTS' PERSPECTIVES ON TBAVEL PROGRAMS 10 DIFFERENT PLACES ) :
(Average Rank&« 1 »1st choice, 2'= 2nd. choice. 3= 3rd choice,
. : 4 = 4th choice
Travel Programs to - . l © Yukon  Kuskokwim »-" ,
*Different Places ; ‘" - McGrath Villages Villages TOTAL

Travel to ‘other schools in the-, |
\ Iditarod Area-Schogl District T '
for mini-courses . . 3.4  3.00 . 3.36 . 3.2

‘Travel to other places in Alaska
~ (11ke Anchorage, Juneau, and

Fairbanks) = 2,24 - 248 236 2,36
Travel . to. the Lower 48 ©2.03c tT2a 2.4 2,09
'_;Traveg outsiderthe Us (1ike Japan) 2.24 :'if 2,81 7 1,79~ 2.21
Number of Respondents: - - 29 T 27 Y W< 70
Travel Programs to Different
Elaces Broken=Down by Grades
' :Trave1 to other schools 1n IASD ' .= o : _ -
th & 10th Grades . = 3.25 2.96  ..3.20 “3,03 " -
1 h & thh Grades - 3.7 0 3.33 . 2,50 3.57 -
. Travel to other places in Ak , ‘ ?
*'9th & 10th Grades . 239 -2.46 2.30 . 2.81
11th & 12th Grades - T2 2.67 . 2,50 . T 2.57
Travel to the Lower 48 - , L " .
9th & 10th Grades : 2.00 - 2,21 2.10 - 2.2Y
11th & 12th Grades . 2.08 - 1.33 . .2.25 1.86
Travel outside the US(1ike Japan) - s ' L o
9th & 10th Grades 2.56 2,46 1.90 2.29
11th & 12th Grades _ ' 1,85 2.00 - 1.50 1.71

Rd

The question réad "The school district could have travel progI ams to many
re most

in, a (3) by the travel program you are third most 1nterested in, and a (4)

-; Aby the travel program that you are least interested in.

-:‘) . H ) '..

o



NAYS’OF IMPROVING THE TRAVEL PROGRAM :_k S

_To summarize, IASD's travel program'was vlewed as havlng substantial

f»educatlonal beneflts\by both students and tqachers. Travel especially -
| outside the distrlct, widened students perspectlves.on the world *aroused o

"thelr interest ln seelng new places and dolng new thlngs, gave students i

personal knowledge of people and places they had only-read about, and

'lhcreased their self-confldence. The tr1ps generally helped develop
- students 1deas about‘the k1nds of employment open to\them. In some cases, o

,travel helped students form ideas about educat1onind employment after hlgh
" school. Travel both 1ns1de and outs1de the~d1strict was 1mportant in -

-overcomlng the SOC1al as well-as. educatlonal l1m1tatlons of small h1gh

SChools; Students made new fr1ends and learned to get along better with

' other people.

The travel program appeared to have few serlous negat1ve effects.
Only a small number of students became less 1nterested in l1v1ng in the1r ; o
home commun1ty and about the same number became more appreclat1ve of their
hometown. Teachers and CSCMs noted problems w1th 1nd1v1dual students
as a result of travel -- one who acquired derogatory att1tudes about

being Indlan, two who boasted about travel escapades and shoﬂed less re- -

- spect to old people in the village, a few who got into trouble on the trlp

or were sent’ home; These problems, however, were not typ1cal of the group.
CSCMs noted a number-of. other instances where students' behavior pnd

att1tudes in the village 1mprOVed after travel.

.t./'~

Those teachers and CSEMs who were not in favor of travel -di¢ not ()
usually feel-it had negative impact. Rather they were not conv nced that

travel had pos1t1ve educat1onal beneflts. ' P .

Ug L



| “Preparation ‘for the Experience =

E'the most 1mportant th1ng you learned or that . happened to you on the tr1p? L
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;Obtaining Greater Educat1onal Benefits from T:é&e] Through More Student .

.

Examining students responses to the 1nterv1ew question,'"Nhat was -

]

r———

esuggests that the educat10naL potential of the travel program was’ not :- '
. real1zed Much money was. spent, and there was a lot of activ1ty But there o

was not enough ‘attention’ to~detail, t0 careful plann1ng, to the extens1ve

‘preparat1on that would. have made the exper1ence more 1mportant and meaningfu]'

o

Except for the Seatt]e v1s1t and Amer1q.n Her1tage trips (generally '

seen:as the most successfu]) teachers reported 11tt1e preparat1on of

" out many d1fferent th1ngs they had learned. 14 .However, many v1l]age )/

“ooin the Arct1c often sees. 11tt1e except a barren expanse of tundrag

students beyond the superf3c1a]s of te1]1ng them about dress and conduct,

fThe result was thaf ‘the more soph1st1cated students (primardly'non Natives'

‘from McGrath) were ab]e to take advantage of the exper1ence._ They po1nt#h

f

R
students did not have the background to do so and came away w1th¢0nl:[

vague-genera] 1mpress1ons.- Of the gr0up tak1ng tr1ps, 26% did not de
scr1be anyth1ng 1mportant they had learned o '_ | /
An ana]ogy may be useful: A'New“¥orker arriving for the firs {time

With-

out be1ng g1ven pr1or 1nstruct1on in what to Iook for and what S 1mportant

14

'zhe fa1ls ‘to perce1v¢ much,,and what e does see lacks" s1gnif1 ance._i

Tt

4

Some of th1s d1ff£rence may be. due to the greater express1veness and ‘ease

. "in handling English of the more sophisticat®d students. - However, the inter- -

" viewer emphasized to the students that, if they had enjoyed the travel and

if they felt it was a good experience, they sheuld be sure to describe what
they had learned because the district wowld take their responses into-account .
in deciding next year's tfavel program. Students appeared to take this point
$er1ously. Yet, many could not descr1be someth1ng 1mportant they had ]earned



e e

T Similarly. with village students’ traveling’to unfamilfar places. unless N |

they are helped to understand what they are going to see, much of the
meaning of-the trip is 1ost. The experience is only an--experience —

vague, uncategonized with its’ personal import ung]eaned Some,come away -

1.

.

1mpressed “primarily with “bigness." } L ."_ . o Lo
~ Over and over again teachers emphas1zed the need to Spend more class '
| time or1ent1ng students to-the experience._ As one recommended for the

next'year s travel program: ' ?,'_Jr oo ” 5-{_ ' ,‘v -
SR "A little more preparation -- kqu don't know why they are going
L They don't. understand why they are there. . .

As another suggested: i

j . There should be some lead-up and fo]]ow-up activities? " what

- to be aware of before you get to ‘the Congress, the purpose
of a C0ngress, etc. :

- ~Such orientation would have other advantages. It uould help teachers "

- ‘.

become more aware ofvthe purpose of trave] and bu1]d their srpport for it.

-
~

a

It wou]d a]so he]p avo1d the prob]em of d1sappo1nted expecta jons. For _l
\ some students, for examp]e, fhe usefu]ness 'of the Ski]]s LCentpr. experience 7
was’ lost because they were expect1ng to learn a job sk111 and reJected

-the JOb exp]orat1on,-1abe]1ng gt a-"waste of time,ﬂ-
)

. p

b

In many instances, teachers reported ]1tt1e {ollow—up of the~trip beyond -

Better Fo]]owfup of Trave] Expgr1ences

writing articles for the newsﬂaper or occas1ona1 reports to the class."
The teachers, not too sure of what had happened on the tr1p, were not we]l
equ1pped to cap1ta]1ze on an 1nterest or skill the student had deve]oped

Systemat1c fo]low-up of the tr1p in the classroom would 1ncrease 1ts




o ~ora behav1or'prob1em that arouses thefr attent1on.

educationa] va]ue. 'Also,-studeht presentatioris of what‘happened on the _

: trip might, 1nCrease teachers support for the trip.. ‘As one teacher

recommended I fﬁ\jk\\_

T Again, more communication and preparation before and after
trip so we teachers know what happened besides the usua] , ,
.- beer. .party rumors. . \ _ . . '
Simi]arly, student reports to CSCMs might be 1mportant in bu11d1ng

their support f0r the travel program. At present, many CSCMs have only

.vague 1deas of the purposes: of the tr1p and what students Tearn from them.,

Many base. the1r views of the trave] program on]y\on casua] student comments

If' systematic student

presentations about the benef1ts of the trip, also came their attent1on,

"
commun1ty endorsement of the trave] program might rise.sub: tant1a11y.

LI

- -More Schoo] Group Travel -_'_ B ‘ L .

One of the reasons. 1t was d1fficu1t for IASD teacbers to prepare stu-

dents in. c]ass for a trave] experience and follow through W1th reinforcing '

"educat1ona] exper1ences/was~that»many tr1ps involved only a few students

e b

-from a part1cu1ar school. This po]icy'a]so created prob]ems for'teachers

$

~and students in presenting classwork and- catch1ng up with missed material.
P]ann1ng a trip as a c]ass as was done in the Seattle v1sit provides.

ca better opportun1ty to bu11d on the traveL exper1ence, deve]op organlzing

-skills, ra1se money, and create an esprit de corps. The maJor prob]ems
with thas approach is that students lose the opportun1ty to meet students

from other schools; However, this limitation could ‘be overcome_by such

‘procedures as‘teaming up with another high school in organizing a trip.

~ IASD may wish to consider a travel policy whereby each school is

»~

U6k
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aTlocated certa1n d1str1ct funds for trave] 1f the students. | > §

i
. bNrite a trave] plan explaining their educat1ona1-objectivé§
where_they waht to go, their rationale for selecting the Y
location, how they will prepare for the trip .. and bu11d on it - . ‘ A
1after their return,. o S : -

-Have thejr travel pTan apbroved by the CSC.

-Raise some amourrt of the travel’ funds themselves, as a
matching contypibution. - Since students in poorer communities
have less opportunity to raise funds, the district requirement
might be not for a specjfic amount of money but for a certa1n
amount of fund-ra1sing effort .

_ Developing and Consistent]y Maintaining a Travel Behavior Code

" When students got into ser1ous trouble-on a trip, the educat1ona1 - -
vaTue of the tr1p‘mas/lost As one teacher expressed it, “There were |
probTems jn‘---- that nullified any positive change." ~Moreover, the trayeT .
program as a whole may get a bad name in the'community. CSCMstensitivft} ‘
to student behavior on a tr1p underscores the importance of the d1str1ct s ’
resoTthhe issue of what k1nds of behav1or will be perm1 tted on trips

\and then consistently enforc1ng_the behav1or code.

EVALUATIONS OF THE STI\RS]5 AND " KEN COQZ CORE CURRICULUM ‘ T

"The Targest proportion: of studepts felt that theythap Tearned “some"
from the STARS COMMUNICATIONS STARS MATH, and STARS SCIENCE programs
(Table 23). However, few students felt they had Tearned a Tot. Ieachers

generaTTx"agreed w1th the students' evaluations; both students and teachens

¢
b

TBInterv1ew tabulat1ons and_teacher comment$ on the STARS program: were
prov1ded to YASD staff dur1ng the revision of the program\at Kodiak. ’
Therefore, onTy a br1ef sunmmry w1TT be made here, ..

L R

..,07' = o
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3 . |  TABLE 23 . S |
EVALUATIONS OF THE EDUCATIONAL EFFECTS OF THE STARS AND KEN coox PROGRAMS'”' .
' (percent distmbutfons) ' , :
® »-_. . ... - _.- - .. . . ' 2 . -
. v ~ STARS COMMUNICATION STARS MATH STARS SCIENCE . 'KEN COOK |
e Students'. Teachers' Students' Teachers' .Students" Teachers' . Students Teachers
. N : . _Rating = Rating Rating . Rating - Rating Rating Rating Rating
& P \ ' " o . ’ S T - . - - ..
How Much .Students Learned " | | | ' N
o Thtet . T T, s 0. 8. 2 % ... .0 51 50
0 Seme TP o 60 8. ., 88 N 48 . --63 26 42
© A little 7 8 4.0 . & S 3 0 15 8
. Not 'much\ -\ . 8 24 ) . Tt% . e 0 ‘ ]3‘-.;' 317* R 8 e 0 ',
| T00- - TO0 : 0 .- TOOC -0 - TOO 0 TO
, . £ _ . o _ o o _ _ . Lo :
How Interestjng the Program Was t\ . . oL | o
Very interésting 9 0 21 o 44 12 noe.
- Somewhat 1nterest1ng S a4 .0 54 <. . 50 -3 38 49 26
Not very 1nterest1ng L . 36 54 -+ 19 © 42 10 38 -8 0 ”
‘Boring . vl 11, 46 ' -6 _ .8 _ 10 12 2 ‘< 8 '
) 2 vt hoTo0 -T00C ¢ TO0 U TO0 T00 . TO0O T00 . O
'Should This Program Be Uged Agajn ‘ ’ oo *
" Yes, keep it the.same .26 0 90 . '8 4 0 67 8 .
. Yes, but it needs-a lot ‘ < ’ By KM' ;""' mT
~of change T o 497 81 47 . . 92 38 100 28" 50
No, throw it out .. 25 19 <13 0 18 0" 5 0
P r 0 T00 T00 0 - T00- 0 . T00 'T00 100
Number of Respondents: 52 13 47 12 KCX 39 8 39 12
. e - AT . . >
S Lot u v
OR -
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viewed the STARS COMMUNICATION as the weakest of bhe,progqpms academically

and also the least interesting. Students, however, gave the STARS SCIENCE

program fairly high rat1ngs in both educaxional va]ue and 1nterest TeveT

Teachers perhaps not as aware of the novel ty ‘of science concepts t‘

students’,d1d not see the science program as more valuable than the others.
’The majority of both teachers and students wanted the STARS programs

used again., - However, V1rtua11y aTT the teachers and large groups of stu-

- dents emphasized that it needed a lot of change.' Such changes were made

'by IASD and Kodiak teachers 1n the summer of 1978, and the new STARS

program wtl] be tried again. _ | - " B
“The Ken Cook vocational program was Men as much more successful

(Table 23) About hali the students and teachers felt students had learned

"a lot" fronf the program, Teachers may . be somewhat over—estlmating the

interest value of Ken Cook, however. 0f. the teachers, 67% saw Ken Cook

as very interesting" to students, while students gave it" somewhat Tower

LY
ratings. Most students (67%) wanted the Ken Cook program contlnued in 1ts

present form. Teachers wanted the program continued as well, a]though |
ha]f thought it needed chapge, ‘Teacher comments about Ken Cooi centered.
pr1mar1]y on the dlfficulties of schedu]ing and rotat1ng these expensive
materials between dlfferent district schoo]s. - ‘
While students genera]]y like the Ken Cook program, they strongly
'preferred (78%) trave] to other schoo]s for a vocatlona] program rather ,
iwthan the d1str1ct S 1nvest1ng in a more extensive Ken Cook program at

"thefr school (Table 24). Teachers agreed with the students' choice:

" However, CSCMs, except 1n_McGrath,'preferred the alternative of a vocational
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. . TABLE'4

STUDENTS*,. TEACHERS ' & CSCMS ! PERSPECTIVES
ON MORE KEN COOK COURSES AT THE SCHOOL

. VS, TRAVEL TO OTHER SCHOOLS FOR VOCATIONAL PROGRAMS
L . . (percent distributions)

. Atudents Teacherg . CSCMs
¢ "-More Keg Cook Courses vs. Trave] - T
for Vocational. Programs

* More Ken Cook courses and

bu51ne35 -machines at the school 22 2 - 58
Travel to other schoo]s for - S o | R
vocationa] programs ) . 78 - 68 31

No response/don’" 't know ' 0 @ s
"Number df Respondents: '23 | 17 38
)
L

The question read: "To prepare you for JObS, the district cou]d spend its
~ money to put more Ken Cook vocational courses (like motorcycle and small
-engine ripalr) and business machines right at your school.  The district
could also spend this same money to send you to another school for a voca-
tional program, 1ike sending you to the Seward Skills Center. Please check
the one you think is better." ‘




prbgram at the school This viewpoint may reflect bOth some skepticism~

as to the value of travel and also the desire to build a good school that

is a source Uf ‘community pride. ' ' : ; ' R _" . f

<

EXPECTATIONS ABOUT " THE HIGH SCHOOL PROGRA%
AND HIGH SCHOOL PROGRAM PRIOBITIE

-

Community Expectations. In 1977, whenasevera] new high school.programs
. were initiated, both IASD student$ and CSCMs tended to expect a traditignal

program with a building, gym, shop, lots of teachers, lots of other students,

16

.afterrschool-activities, etc. Since such a program was-not possible in

q1gp sc¢hools with just a few stpdents, IASD instead ehose to. expand educa-

tional offerings through trayel and other non-traditional programs. Nhi]e_. - 3\

precise comparisons with the 1977 rep;rt are not pbssib]e,'ﬁresent-éxpec-

tations suggest that commueity and eépecially students' views abeyt what ‘

is necessary to a High school education may be becehing more.open; S
There is considerable divergence in views'en what -is "necessary to

a htgh echoo] edueation" and What is "good if there is'enoughi time and

money:"‘ Opinion has not so]idified.. However, students appea;.td'be

‘. - ,fair]y.program-oriented. In fistfng the areas they coqsidered "neceséery~

- . ¢

16ﬁu]]ock and Zuelow, op. cit. Bullock and Zuelow used an open-endkﬂ

question about what CSCMs and students expected in a hlgh school, This '
study took the 1977 community responses-and used them in constructing -

closed questions to assess the extent.to which community members con-. .
. sidered a traditional program “"necessary.” In interpreting these responses, .
it is-necessary to take into account that different communities have .

different™-mmedfate needg which influence responses. . For example,, the

“majority of students, teﬁgﬁers, and CSCMs in McGrath favored "another

teacher at the school" ra¥%her than “traveling teachers," possibly because
McGrath high school does not see jtself as dependent upon other dlstrlct ot )
resources as the sma]]er IASD communities. :




- ”to a high school educat1on," the 1argest proportion of students chose

: necessaryrby on1y 18% of the students and indeed ranked last in 1mportance.

_perience in small high ‘schools may be modifying expect)tions. Students *

. still place h1gh value on schodl p]ant and equ1pment
chose a]]ocating funds to school p]ant'(Tab]e_27). However, this proportion.

courses to be the aréa most necessary to a h1gh school education. Most

' o . Co T T
: LT,
. B Y - e " -

"Tots of different classes" (59%) and "cultura] heritage courses" (44%)

(Iab]e 25).' "A high school bu11d1ng with a gym and shop" was considered

While most students cons1dered “1ots of other students" and “many different
teachers" good if there was enough t1me and money for them, about a quarter g

of village students viewed them as not very 1mportant (Table 26). Ex-

Given the choice o
between I[ASD investment, in "a better schoo] bu11d1ng and\henrgchool equip-

ment" versus "more teachers and subjects at the “school," 55% of_the students

is only a small. student majority. . ' i o a '

]

The largest proportion of CSCMs:- (68%) consider cu]tural'heritage gy

CSCMs. (53%) stil con51der a h1gh schoo] bu11ding to be “necessary“ and -/

prefer by a small majority ¢(55%) a better school building over more. teachers .

'S

* and subjects. However; CSCM support was just as strorg for many non- - '+

trad1t1ona1 program a]ternat1ves such as minl -courses (Table 25), trave]1ng
¢e7chers (Tab]e 28), and student trave] instead of more subjects taught at
the schoo] as a way of expand1ng learning experiences (Tab]e 29)

In sum, community expectat1ons about‘what js necessary in a high schoo]f
program seeﬁ to be:ogen tohchange'after positive experience with other

4

1tbrnatives Historically;'the initialsre]uctahce of~many COmmunities o7

L]



TABLE 25
STUDENTS', TEACHERS' AND CSCMS' EXPECTATIONS

FOR A HIGH SCHOOL PROGRAM

: \ .13 _ :

Probortion* Viéwing;ltem as Necessary toné.High School Eduéat{oﬂ

| J | SRR
. . ' ' /I. T§%udents Teachers CSCMs -
. Prop- Rank** Prop. Rank  Prop’ Rank
*Lots of»differ;nt.élasses~ . - 59 T“‘““'.38J' 5 ° 39 4 |
Cultural- heritage courses -_ s o2 70 o1 I
" *Lots of other students K 39 3 25 b | 187 ’ _;
“bany differeht teachers - . - 3. 4 25 6 B 5
Student trips outside the district 26 5 65 2 6 64
After-school activities - 25 6 - 53 3 .39 4
Student travel to other in-district . | . .
schools T ' 25 6 41 4 34 6
Mini-courses S 2 824 8 42 3
*High'gchpgl-building with a gym & e I o
stiop /- - .18 9 13 - 9. 53 2
’ Ndmber of Respondents: ' 73 17 ] 38

v ‘ 4 : ’ ‘ ~

.-

*Since McGrath and Holy pfoss already had large schools, these communities were not
asked to Jespond to these items. ‘Total population size in these areas is reduced
by 34 students, 8 teachers, and 28 CSCMs.

ﬂ' . ."\

. ) _ i _
" The question read: "Here is a 1ist of things that could be included in your high
school. For each one, please mark whether you thinkK\{t is necessary to your high
. school education, whether it is g%od if there is enough time and money for it, or.
whether it is not v%ry important. _ : .- - . )

**lihere two élternatives'are tied, both have the same rank. The next'a]ternativé, ‘.
however, receives a rank two steps below. : : - . .

|
’ \). ~ . . ’ ’ ;‘4 -
MC - ’ : R : ‘ . F, §
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o - "TABLE 26
 STUDENTS, TEACHERS' JND CSCHS' BELIEFS
ABOUT ITEMS NOT IMPORTANT TO A HIGH SCHOOL EDUCATION

é

.Proportibn* ViewinQﬁItemvas Not Very Important to a High School Edqca{ion

© Students Teachers  CSCMs
Prope Rank** Prop, Rank .. Prop. Rahk
(teast in . (least in (least in
. _ imgortance) v 1nport.an$o) ; tnporu_q;o)
After-school activities -3 1 .6 3- 29 1 - .
“Lots of other students = - - 26 2 50 ] 21 4
*Many different teachers - | 24 3 12 2 29" 1
Mini-courses ’ 12 4 o - -8 8
‘Student trips outside the district v 5 0 - 18 5
Cultural heritage courses g _ 8 6 6 -3 5 9
*High school bui]ding“wfth agyms& _ . o
shop R 6 7 0 - 25 3
‘Student travel toﬁothér schools ‘in. - : L
district _ . -4 8§ 0 -~ 18 5
*tots of .different classes = - 0o - o 2 M- 7
| ;

Number of Respondents:. 73 17 38

*Since McGrath ahd‘Ho1y Cross already had large schools, these communities were not
asked to respond to these items. Total population size in these areas is ‘reduced
by 34 students, 8 teachegs, and 28 CSCMs. '

The question read: "Here is a 1ist of things that could be included in your high
school. For each one, please mark whether you think it is necessary to your high
school education, whether it is g%od if there is enough time and money for it, or
whether it is not very important. '

**Where two alternatjves are tied, both have the same rank. The next alternative, .
however, receives'a rank two steps below. | '

~3
&
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TABLE 27

. STUDENTS', TEACHERS® & CSCMS! PERSPECTIVES

.. ON BETTER SCHOOL BUILDING VS. MORE TEACHERS & SUBJECTS
I R {percent distributions) .

..

:Studeqys Teachers . CSCMs

Better School Building vs. More

Teachers & Subjects e . T
Better school building & ne S . |
school equipment . 55 =~ . - 6 55 :
More teacﬁeps & subjects at - . ; - o o L 'ﬂ
. the school =~ - T - 44 - 88 7 40 - .
No_kespdnse/don't know | 1 e B 5.
A - : - T00 100 T00
Number of Respondents: 13 17 .. 38

b
The question read: "To improve your high school edﬁéation, the school district -
\\ could spend its money to improve the school building and buy new school equip-
- ment.

The school could also use this same money to provide more teachers and
subjects at your school. Please check the one you think is moré important.”

‘6




TABLE28 - 7D
STUDENTS'; TEACHERS' & CSCMS' PERSPECTIVES . | o
S ON ANOTHER TEACHER AT THE SCHOOL VS. TRAVELING TEACHERS ' /"
v ' N ~ (percent distributions) . o , . .

_ Students Teaqhers. CSENs

. Another Teacher at the School'vs. :
Traveling Teachers

Another teacher N s a2
" Traveling teachers SR 2 " 53 B el -
'No response/don't know ' 6 6. - 3
: T00 T00 \IUU '

Number of Respondents: . 3 .. 17 38

¢+ -
! ..

. '~ .. The question read: "There are different ways to provide what you want in a high
- school program. For example, if you want a larger number of teachers, the =~
school district could spend the money it has to put one more teacher at your
$chool. The district could also spend this same money for a few traveling
teachers who would go to your school. for a few weeks and then go\on to another
school. Please check the one you think is better." - : \ -




o TABLE29 . -
. STUDENTS', TEACHERS' & CSCMS' PERSPECTIVES . -~ *[ N\ .
ON-MORgJSUBJECTS TAUGHT AT THE-HIGH SCHOOL '

- . VS, MORE. STUDENT TRAVEL TO NEW PLACES . A
. * (percent distributions) |

14

;o - : : e

\ . o .
' Students Teachers ~ CSCMs
. : LA

More:  Subjects Taught at the Scﬂao1 S

vs. More Student Travel o \\\ , _ '
. ;/ﬂare subjects taught at the §chool 4BL - 35 X . 45“
| More studeﬁt £rave1 to new places 57 83 . 553 .
. No response/don't. know 0 I -
| . ’ ~To0 T00 . T00
~ " Number of Respon&ents: ' - 73 -: f B A

»
RN . . . B . e . . ) >

_ The question read: "To help you learn new and interesting things, the schogl
district could spend its mopey to have more subjects.taught in your high

. school. The district could also spend this money for student travel to
new places, like trips to Anchorage and Seattle, Please check the one you
think is better." - . ' ‘

A

‘v
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' educition may occur. If IASD develops a fine high schoo& program 1n a -'QI.'
non-trad1t1ona1 manner .and informs and 1nvo]ves the community, it is |

-/
un]ike]y that traditiona]~attitude5fbased on CSCMs own_schoo]-experience_

will be a serious barrier. T ' R SR {

Programfprior1t1es. To examine students q teachers s and CSCMs
;program pr10r1t1es, each group was given a 11st of. areas‘and asked whether o
fthe school .should spend "more time," "the same amount of t1me," or “]ess _'

"~ time" on them. o | |

'.Emp]oyment-Preparation. Students’ first prOQram priority was prep- .

_-aFation for emp]oyment KTable 30). Of the group, 64% wanted more time

spent in learning about different JObS and 63% wanted more time spent

®

to prepare for jobs. McGrath students as we]] as v1]1age students strong]y |
wanted additional school t1me devoted to this area.

CSCMs also ranked vocationa] education as their f1rst program

« 7

priority. Of the group; 60% wanted more t1me spent preparing for jobs

with 47% wanting more t1me spent in job exp]orat1on. '

IASD teachers shared the consensus on emp]oyment preparat1on as a
'pr1ority-area. Of the group. 65%-wanted more time’ spent . in ]earn1ng about
different jobs and in - VOCat1ona1 educat1on, The only program area to which
fteachers gave h1gher.pr1orrty was "self-awareness" which:a]so involves -
definition of oné's.sélf in relationship to aduKt rotes. CSCMs also gave
sel f-awareness ,a high pr1ori1:y.]7 o

e

s _
Students emphas1s‘pn emp]oyment preparation in h1gh schoo] 15 reallst1c.

17Th1s concept is not necessarily a familiar one to CSCMs and students SO |
it is p0551b1e d1fferent groups gave it d1fferent meaning. )

’
i

‘ .

......
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! e TABLE 30+ |
| ﬁWNﬂS#MW@?ﬂWﬁ%Mi“ms;m~ )
~ ON_WHAT ‘SHOULD_BE_EMPHASIZED. IN THE.HIGH SCHOOL PROGRAM
: '.; ;_ Proportion ﬂanting'Mo}é\Timélspent-%h'A?ea* o J‘;'.' .
- ' I - o T o N
PR | ) ) PStudentsf** Teachers . - CSCMs _ﬁ\{d N
- , ' __ PR _ rop. Rank ™ .Pr_op. .Rapk ng Rank <
Learning about different jobs 64 1 65. 2 47 s
V;_Vocaﬁional'ed¢cation to prepare L | S L
- for'jobs . 63 2. 65 2 60 1. .
" Spofts and physical fitness - 52 3 41 6 2 .10
'Bi]ihguél/bicu;ﬁgraliprograms_. M 4 gf: ' 4 " 55 2
, College preparation - = - 41- 5 29 7.3 7
After-school activities ';,fvgb 6 & 4 29 9
Se1f~aw;;§ngss - 40 6 82 1 _55 .ZU‘
- Skills for gettihd'a1ong with ) R o
.others - . | 3% 8 53 .3 5 2
Practical skills o 26 9° 47 .4 42 6
Académic subjects - ” . 23 . fOI 290 7 32 .8 .
| Numﬁef\o_f Respondents: . ' - 73 7 o E .38

The question read: - "People have different ideas about what should be em-
‘phasjzed in a high school program.. For example, some peop]e-thfnk your
high school should spend more™ time on academic subjects, like communications’ - - |
and math. ~ Other people think that your high school spent the right amount

.. - of time on these academic subjects and more-time sh&u]d be spent on other

| things, 1ike sports and physical fitness. For each ¢f these areas, please

mark whether you think your school should spend more time than. it did this
year, the same amount of time, or -less time."

Since so few students, teachers, or CSCMs said they wanted.less time spent
. on any area, only the differences in the proportions wanting more time are’
N\ Indicative of priorities. cL

i

*Proportilonsado not add up }o ldd%n‘sinée each question had the alternatives

\hore time, same amount of Lime, or less time," Th(_qse alternatives add up to 100%.
e wwtied alternatives receive/the same rank. - - .0



in view of their,post-hlgh school plans (Tabte 31) Amdhg,village students.
,the 1argest group (53%) want to get a good JOb right after graduating from

high school ﬂnother 21% want to go to a vocat1ona] school L In sum, a]mpst; e

-

three-fourths ‘of.. the V1T]age students see- the appropriate ro]e of high .
schoo] as. prepar1ﬂg them for pay1ng JObS or further emp]oyment re]ated

. tra1n1ng. ﬂnly 7% of the village students are 1nterested 1n a Sub51stence.' .

I's .
'11fe-sty1e or housew1fe role.that does not 1nvolué emp] t Nht]e -

-,McGrath students (48%) are cons1derab1y more 1nterested in co]]egesthan

R village students, 38£ of McGrath students as we]] hava emp]oyment re]ated
o : . .-'-.- -

i .

“plans 1mmed1ate1y-after h1gh schoo] graduat1on.,_. T N ;'. =

Students descrapt1ons of their maJor Job'nnterests also emphas1ze the,'
importance of career preparat1on (Table 32) Young men espec1a11y (37%)‘

had Tittle. idea.of a JObothat they m1ght be 1nterested in. " The largest e h; '

18

prdport1on of ma]e students (237) named p1lot as the1r majbr job cho1ce

with ;ma11er proport1ons 1nterested in the sk1]]ed crafts (]7%) and dn , - "*f .

T becom1ng heavy equ1pment operators (11%)

WOrk1ng as a pilot or-in the bu11d1ng trades are reasonabTe alter~"

. ,
.1

- natives g1ven the 1mpoftancé of these areas 1n v111age ]1fe. However, | S
male students whothave little experience w1th other a]ternat1ves ma.y be
cutting themse]ves off‘from other socially important. opt1ons. A]moSt no -
male student,oeither:in_MoGrath or in,the.yi]tages,_chOSe any professjonal R N
.or technicaj oCeupation.except pd]dt. Nor was'any'ma]e student interested -
in being~a-manager,or administrator despite the:imertanoe of Rative

!

o
g

]8A1r]1ne work may be chosen in part ‘because of its glamor. The 1argest
( proportion of female students {17%) wanted to work as stewardesses or in
some other way with an airline. - Y _ <




"TABLE 31

©wy

, - . - STUDENTS' PLANS AFTER HIGH SCHOOL GRADUATION . %~ =
- . Jgercent distributions) -

‘Plans After High School

Yukon
ViT]ages.

e

Kuskokwfm %\

a

. Get a gooa job_}ight-away }]

~Go‘ to a 4 year college = «Ti%
(like U of A at Fairbanks) ¥

48

Go tb-é#vocationaT'Scﬁoo]
“away from home_

Stay at. home and hunt, trap, - -
fish and take care of family. -/

"l.i]'itar‘y .

| NOvre§QOnse/don’i knaw. - .

i

'3

* . The question read,

. high school? (Check only one)
VR . Get a_good, job right dway.

. ;(§thy ot homg and hunt, .trap,
. v . .

Number, of Respondents: o 29,
S S
)

McGrath

"What do you want to do right afteruyOu'gﬁaduate\frd& _,'

. ®Go to a 4 year co)lede (1ike thk\Uhiveréity o¥f A1a§ka
.. Go to a vocatipnal school away frem home..
fish and take care

8

Villages TOTAL %
59 a0 44
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St "« S . L oy Ma]es_ Females Total ¥ N
| ' Profess1ona] & Techn1ca] ) . ' " a ey ;
T - .L.é .JD}*..
e L Med1ca1 doctor, dentist, , -
' S "~ nurse, veterinarian . 0 14 7
._\'..«;' ' 2. Teachers, coaches S .0 . 0, 0
g 3. Pitot -3 o " mn*®
' ", 4. Other (accounting, journalism, o s
. ' social work, computer programmer, v
;. etc ) : , 3 14 8
Managers & Administratorsr o 0 , 2 1
(ferical Workers o 0 14 7
- i ///Zr;ftsmen (mechan1c we]der e]tctr1c1an etc ) 17 6 e 11
N - Heavy Equ1pment Operator ' o | 11 0 6 )
) Laborers " _ ’ B o O o 9 0 Q
. ‘ Serv1ce Norkers . T ' ) .
: Heafth serv1ce (practica] hurse, '
. . <“\\ dental ass1stant) B _ E 0 8 . 4
S O Stewardess,qother airline . oo 0 1} 8 X
o Rg]lggmgp(detectlve R 0  TUwe 3.
: _“' ‘General Job Descr1pt1on (where 1 ,can work ‘ I 5-_ S
<« ' . - with people, pays a. lot, etc. ) R - 0. . 1 6 .o
. . . * 1 ’... .. ! . ; Y ‘.‘- ) 1';'
.- . No_ Idea IR - 37 8 '\ 24
SO oo, - T0. N TOO
. ' ) N\ ) ' ‘ . . ]
. . \ i\ V! N - - v ?w ‘ o - .
tT Number of ‘stu ents. ’ 35 36 ° A .
. < ,
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" (22%) wanted to work in the hea]th fie]d as doctors, dentists, _nurses,

,/W/rk‘experiencel)rogram connect

corporations to contem'orary village life.

Job interests among female students tended to be better deve]oped

Only 8% of the young women did not name a Job interest. Another 11%

*did not name a specific JOb but were ab]e to describe the genera] type -

of Job'they were looking for (e g., where I can work with people) which

<

no male student did Young women (28%) were interested in profeSSional

~and technical occupations and in- clerica] work (]4%i~ -A-large proportion =’

¢

dental assistants, etc. Developing a Health 0ccupations Program may be -

an alternative IASD should conSider
‘. ' .
. One puzzling result in'studéhts'descriptions of their job interests

o

is that no student chose ‘teacher, teacher's aide, “or any other

I 4

occupation related to the schoof. Since these are familiar occupatibns
and considerable emphasis has been placed in IASD and e]sewhere on pre-

paring students to teach in their own communities, it is noteworthy that

3

no student mentioned this area. Indeed, many occupations which are

L J

realistic a]ternatives for village emp]oyment - hea]th aide, store manageér,
postmaster, maintenance man -- were rare]y, if at all, mentioned by students.

.

This may reflect students' deSires to live  somewhere e]se at this point-in
their 1iyes. However, many students do return to the ulllage, often after ,;
a period of outSide exp]oration. It is important to intorduce them to
both realistic,Village occupations and. ones¥that they can pursue outSide
their home community. | ) |
- One method of accomplishing village career .exploration is through A
1 related school work. As a-CSCM

ointed ut in suggesting such a program:
pe 9



‘ o ) * ) ‘ . ‘ \’-
_ N
J?b experience is a practical means of educating students o
thout extra expensive equipment. Students would also earn - o
credit towards ggaduation. '
. : koo, ‘ .
- In one IASD vi]]age?\ﬁte teacher described a successful program of

this type:

In the Career Educat1on, students work at different jobs in
the community. They have worked at Headstart, the grade
school, village council office, Standard 0il. They are doing -
*  this work for school. Some of the people are asking for
students to work in their business. The students enjoy the
variety of duties. = . - . .

Similar success and resulting job Offers have been regorted with work
N . . /

exper1ence programs in other d1str1cts . - s

-
.

| In developing a career explorat}on and vocational reparation program,

IASD might closely examine forthcoming Comprehen$1ve Emp oyment & Tra1n1ng .
" Act (CETA) 1eg1s]at1on Deve]op1ng better school to work‘x1nkages and

form1ng‘%1oser ties between CETA prime sponsors and local educational -~

-

< : . ' : » *
agencies are central emphases in the pending CETA reauthorizing legis- \3\\\\\\\\Mr

lation, -IASD may wish to examine. the new CETA program ::;91ng structure

. oo . ‘
- in detail and spend time cooperatively working with Den _Akah,'Ba]ance

. of State, and'other prime Sponsors covering its area in developing

cboperat1ve programs

»I . *

Co]]ege Preparation and Academics. .Both of these areas received low

’

(hank1ng (Table 30) as areas to which the schoo] program should devote
more time. Students rated college preparat1on 5th in 1mportance and
.academiCS last (10th) in 1mportance. Teachers gave both these areas then
very ]owest rankings CSCMS aJso rated co]]ege preparat1on 7th in im-

/portance and academ1cs 8th 1n portance | : . . 'f

Many, students <Egyever, may not appreciate the relationshigigptWeen

- R
A 3 Id 23 '3 n * -
b
/ . \ \ i 5.
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col]ege and academ1c preparation. While 48% of McGrath students: are

;ﬂinterested 1n a 4-yeay co]lege program and 62% are 1nteﬁested in more

co]]ege preparation, on]y 27% wanted qore. time’ spent- on'academic subj%cts.

Despite the\generally low 1nterest in academics, however, a sma]]
»

but intense group of students and CSCMs, pr1mar11y 1n McGrath, want a

substantta]]y stronger aCademic program. Of the 10 students who listed
on the survey concerns. they wou]d‘dike brought to the attention of -the

school district, 50%,emphasf2ed-the need for a more intensive, college-

. oriented- atademic program

I personally feel ‘there shou]d be some add1t1ons of chanqes to
the curriculum;’ : .

1) There isn't enough math offered .

2) The science offered was good but need more classes
offered.

3) More Alaskan-based social studies should be taught
(i.e., current Alaskan events, Alaskan history).

. - ¥

A sizable group of McGrath teachers _also want more emphasis on basic:
subjects, <§t:§c6rath teadhers, 57% wanted more time:spent on. academics ¥
and 71%, more time spent on college preparat1on. "

In short an importarit group of McGrath students ‘and CSCMs wanted ‘a -

o~
strong academic, co]]ege-or1ented program, and many McGrath teachers share

" this view. Locating a small but intensive college preparatory program .in

. - . ) . * * )
McGrath may be an a]ternativ$~for the school district to consider. Those

.-

" village students who are coflege~oriented could be given priority for

-

2]

placement in the McGrath boarding hj;e.progran;

Bi]1ngua1 -Bicul tural Programs. CSCMs strong]y favor b111ngua1-

bicu]tura] programhs.,. ‘As prev1ous]y ment10ned this was the area CSCMs

cdnsidered most “necessary‘to a high schoo] education.” A majority of

e

—

\
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" the group (55%) wanted more time allocated to them. Only preparation

for employment was ranked higherfin priority. Moreover, CSCMs.eip]aining
o their views in sqﬁe cases juxtaposed employment and subsistence preparation .

- as econpmié a]@ernatives for which students need to be prepared:

More emphasis -- subsistence life -- how to survive. Upon*
survival and Native culture because this would help them to
make a decision about the type of 1ife they wish to live.

If they l1ike this 1ife they will be prepared for anything.

If they don't like this life, they will know that they have
to work for a living. . _ :

More time spent in these prbgrams was a priority of village teachers
(66;) as weil; a]though hot_teachers in McGrath. Amohg students, thésé
programs were a]sd'strongly endorsed'&}fh 44% of the groﬁp desjring morg‘
time,. However, students ra?ked bilingual-bicultural programs after'emi

ployment preparation and sports and physical fitness. !

Priorities for the 11th and 12th Grade High School Progran. 'Vfllage

students, éspecia]ly in the.Yukon area, preferred to board at-a lagger
school for the 11th and ]2thhgr5dé, and CSCMs in these villages a]so pre-

ferred this alternative (Table 33). In the more traditional Kuskokwim '

area, the largest groups of students and CSCMs also preferred the boérding

alternative, but group opinion-was not‘as strong.
In planning upper grade high school programs, other alternatives are

available besides all four years in a con‘@ntiona] high school, whether

. 3 A * » * ‘
.at home or in;a boarding situation. To examine students' preferences if

they had other obtiong, IASD students were asked whether they would prefer
for their sénior yeat to stay in a’regu]af high schodl, to start a college
program, to travel in the Lower 48 or in another country, or to participate

in a work-exprience program where they had.a paying job part-time and went

o

LA

0.7



TABLE 33"

VILLAGE STUDENTS' & CSCMS' PEBSPECTIVES

ON HIGH SCHOOL AT HOME VS. A BOARDING SCHOOL FOR IITH & ]2TH GRADERS
' (percent H1str1butions)

BN

L 0 Yukon Kuskokwim
' Villages Villages
Students. CSCMs  Students CSCMs

‘High School at Home or 11th &-12th

“Grades at Boarding School

] ),

A1l four years of h1gh school

at home 21 22 22 40
Board at a larger school for . S

A1th & 12th grades ' 75 1 72 59 - 47
No response/don t know R 6 19 13

Number of ‘Respondents: ' 28 18" 16 15

;o .
The quest1on read: "The school district wants to know what program it should
have for students when they become 11th and 12th graders. Would you rather
 have all four years of h1gh school-in your home village or would you rather
board at a larger school in another town for the 11th and 12th grades?"

G
¢

-75- . o "-'-\'



;to school part -time.

-

. Of the group, only 7% chose to stay G a trad1tional high school

(Table 34). Moreover, a surprisingly small group (31%) chose thefglamorous

'“travel alternative. In the villages, the strongest preference (60%) was

for a w0rk-exper1ence program.. McGrath students were more divided with

about equal proport1ons wanting- travel work~Stud¥, and an early entry-'
college program. f" )

~ The meortance v111age'students place on immediate empioyment.after
high school together with CSCM support for employment preparation suggests
th1s area may be 1mportant to consider in structur1ng;upper grade village

high schoo]s. Travel prograns may be most beneficial in earlier h1gh

'school years, to create student interest in alternatives and open up

4

.opt1ons. “In the senior y€ar, the most appropriate educational ‘focus' may

be narrowing alternatives and heyp1ng students make a transition to an
adult role.

Need for More Attentidn'to Discip]ine'and Absenteeism.' Students,

teachers and CSCMs were asked if they had particular concerns about the

" high school program that they would like brought to the district's

attention. The most frequent priority CSCMs brought up (Table 35) was the-
need for greater school d1sc1p]1ne. Indeed, 24% of those CSCMs interviewed
in the V11]ages as well as in McGrath, spontaneously brough:up this concern:

Spend too much time on fun and games. Bas1c educat1Qn. Lack
of discipline. Lack-of direction.

CSCMs concern. was not simp]y ‘more "back to basics" however. Comments-in-

d1cated a far.more fundamental concern with the att1tudes the young he]d

. toward adults, both non;Nat1ve teachers and Natives working in’ the school:




. "77- "

TABLE 34

STUDENTS' PERSPECTIVES: ON SENIORfYEAR PROGRAM
' (percent distributions) -

Yukon. Kuskokwim

-;Sénior Yéar'Program | / o McGrath Villages Villages TOTAL .
Stay ir-a regular high school 7 - N R
Start a college program 23 4 - n

. k part-time and go to . - '

school part-time .35 . 60 .. 60 50
Travel prog;dm | : | 35r. 25 33 N

" No regponse/don't"know _— - - 7 -
) 100 - Too T00 Y00

| Number of Respondents s -, 29 o 18 1572

)

' ]

The question read: "For your sertior year, you could stay in a regular

high school program or you might be able to do other- things. For example,
you might be able to start on a college program while you are still a high
school senior. Yol might be able to get work experience at a paying job
part of the time and go to scho6l\part of the-time. You might be able to
travel in the Lower 48 or to anotfier country 1ike Japan for your senior

. year. If you could do any of theje things, which one would you choose?

“(Check only one)"




TABLE 35

:CONCERNS STUDENTS, TEACHERS, AND CSCMS

NANT BROUGHT TO THE ATTENTION OF IASD
{percent d1stf7but1ons) .

‘Students* Teachers CSCMs

More attention to discipline,,

absenteeism, clear direction -0 _ 17 24
Improve quality of academic and/ ' ' L .

or vocational program | 71 i 24 - 13
More Native culture programs. = 0 6 o
Tensions between CSC and teachers. 0 2

Number 6f'Respondents: ) 73 17

*Percentages are based on the proport1on of the total group who brought
up this concern. Many students, teachers, and CSCMs did not mention
any concern or bring up a specific issue that was not a genera]
concern of the group. ' : -




' ' There should -be more discip]ine and respect for grown-ups. .
' ;‘- . _ _ A -CSCM K
. $\~ T L Mor& ‘'strictness in school -- be1ng on time going to class, . B
. and respecting teachers a1des and workers. . .
. : ' -CSCM

'Teachers (]Z%) were also somewhat,concerned about discipline. They
especially saw the need for coneiStencx in the enforcement of an agreed- |

upon policy. Since discipline and attendance problems can nullify the I

educational benefits of otherwise excel1entfgrgarams, IASD may wish to
give this matter the attention CSCMs feel it deserves. Formulation of a
travel behavior code and attendance policy may be important agenda items _

for future student congresses.

OTHER ISSUES: THE ROLE OF THE COMMUNITY SCHOOL COMMITIEE
AND_DEMAND FOR VILLAGE_ POSTSECONDARY EDUCATION -

Role of the CSC. The majority of CSCMs want corisiderably more in-

»

volvement in-schoo]'dec{sion-making (Tab]e 36). The CSCMs' highest priority g

area (76%) was more involvement in the h1r1ng of teachers. CSCMs stressed'
their désire for an 1ncreased ro]e tn personne] matters, for example h1r1ng
' add firing the cook, ma1ntenance man, and custodian.  While a maJor1ty of
CSCMS (53%) wanted a greater role in firing teachers as well, support was
not as strong. A few CSCMs had unpleasant exper1ences in past téﬁcher |
d1sm1ssals wh1ch led to a reluctance to get involved again.
Teachers he]d qiite different views about the appropr1ate role of the
CsC. Less than ha1f the_teachers wanted more CSC ifvolvement in any per-
sonnel matter. The largest proportion of teachers (71%) "wanted greater

CSC effort in developing the school curriculum and a small majority of

-’

V)




weess - o -t

. TEACHERS' AND CSCMS' VIEWS ON .
COMMUNITY SCHOOL COMMITTEE INVOLVEMENT ~*

-

Proportion Saying CSC Shou]d'Be More Involved

 Teachers .  CSCMs
- Prop.  Rank ‘Prop. Rank .
Developing school curriculum - 7 1 . 66 - 4
' . » R . ‘(
Deciding how the school budget should be _ -
spent . o ' 59 2 . 55 5
Hiring teachers | - o 41 ;\‘*? ’ 76: | 1
- Hiring the cook, maintenance man & h ) o :
custodian - Y. 35 4 713
" Firing. teachers - 7 29 5 53 6
Firing the cook, mqiptenance man & | " .
custodian d : 29 . b 74 2
NumbeY of Respondents: o 7 38

[+

- {

?Be question read: "There is one more jssue on which the ‘Iditarod Areg
"School District would Tike your views. In running a school, .there are many,
decisions to make, for example, hiring and firing teachers for. each school.
Now the Iditarod School District staff and the regional school board usually '
make ‘these decisions, with some advice from the Conmunity-Schoo], Committees.
The 1ASD would Tike to know whethdr the CSC should“be more involved in these
decisions, whether they should be less involved, or whether things should be -
left as they are." Since few respondents chose the alternative "less
involved," this category is omitted. - . .

J
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. teachers"(sg%) also wanted more CSC 1nv01vementlin.deciding how the

'school budget would be spent. Nhi1e a majority of CSCMs also wanted a

{

greater role 1n these program areas, their pr1or1ty was personnel
Teachers and CSCMs spontaneous comments on th1s area of the 1nter- :
view'indicate'substant1a] amb19u1ty as- to just what the role.of the CSC
actualiy is;i whiie.the CSC isaofficially'an'advisory oody,tsome CSCMs S
appeared to feel that they 1n facf”made the decisions now. One CSCM,

~for example, explained that he wanted "thlngs 1eft as they are now"

\

because:- o - | . R

'? I feel that as a CSC-we have a lot of power and all we have to
do is make our wishes known. I have come to this decision

based on meetings with the teachers and staff

L Clar1f1cat1on of the role of the CSC in the diq&rlct may be needed through

“wdwme

formal d1str1ct policy. While present IASD staff may consult-w1th CSCMs
_lto argreat extent and may~give their views considerable weight,usochﬂin-_
volvement may not remainldistr}ct'policy should present personne] leave
the region. | o
Teachers'_extensiVe remarks on the issue-of CSCM involvement, par-

J ticulariy as an issue the school district should consider (Table 35), °

- . . : -G . o AR
<dnd1cate considerable tensiom. Several teachers made specific suggestions.-

as to ways the CSCM could be more 1nvo]ved in personne] matters - before

b}

the dec1s1on to fire a teacher becomes necessary:

Firing -- The CSC should advise teachers that. they are not L
satisfied with their teaching ear]y, no later than the =~
beginning of the second semester, ™ The CSC should define the

problem and recommend the necessary steps to correct: the

problem.

Y . . ’ . : T

S .
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Desires for Vil]age-Based Postsecondary Education. 0Of the present

\
student populat1on 43% were interested 1n co]]ege classes or job training

at'home in the1r y11]age (Table 37). Demand was strongest in the Yukon

"vtllages, followed by McGrath and the Kuskokwim'area. The relatively

h1gh degree of student 1nterest in postsecondary education, especia]ly in
Yukon vil]ages, suggests such a program m1ght be ut111zed However, it
should be kept in m1nd that many students trave] around for a wh11e after

h1gh school graduat1on and may nob be 1nathe d1str1ct

CONCLUSION

. IASD students and CSCMs appear fairly well sat1sf1ed-W1th the 1978
h1gh schoo] program (Tab]e 38). About 70% of the students v1ew the1r h1gh
schoo] program ‘as prepar1ng them "very well™ or "fairly well” to get a
JOb right after high school,-to live in their hometown, to live somewhere
eTse, and to make dec1s1ons forthemse]ves.f CSCMs were more " re]uctant “to
evaluate the high schoo] prograim w1th about a quarter-df the group giving -
no reSponse.. The ]argest group of these CSCMs ‘who - did respond however, A
felt the program was do1ng "fa1r1y we]]." Teachers were much‘ﬁore

critical, espec1a1]y concernlng the success of the "high school program

. in prepar1ng students either for JObS or col]ege._ More than he]f of the

teachers thought the schoo] program was prepar1ng students "not $0 well”

.
v

“or "not well at all" in these areas. SkeptlcaT teachers may cont1nue to C

- . .
N4 ) ’ ’ . :

* be a st1mu]us for program change kp the d1str1ct . S 1

b

. The IASD has developdu a basic structure for small. h1gh school programs

-

which has,cons1derab]e.educattimal mer1t Many 1nnovat1ve approaches were
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o C TABLE 37 . R
" STUDENTS' DESIRES ON CLASSES & JOB TRAINING =
L AFTER HIGHE SCHOQL IN HOME VILLAgg,' ‘
. (percent distributions)
, " | : .
‘ _ A Yukon Kuskokwim . . -
Classes & Job Training "~ McGrath Villages Villages TOTAL
- Yes [ -/ 27 43
No o .62 6 . 67, 53
& . .
No response/don't kngw .0 - 7 6 4 )
: o 100 Too - . Yoo . Too .
Number of'Respondents: 29 ‘ ]8 _ “ 15 72
w ¢
R
d K1
'\:;“: .P.’;;\\l

 The question read: "After you graduate from high school, would you like to RN

take coll

ege classes o jjob training at home in your village?" - ‘
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) A TABLE ® |
| VI‘ENS ON THE QUALITY OF THE PRESENT IASD HIGH SCHOOL .
: (percent QTstﬁbutwns) ~'_ : ,
: ' -+ Very Fair}y Not So'/ Not Well  No -
How Wel] High School Prepares Nel] Wel well At A11  Response .
Students L \
Students' Views. _
To do well in college . , - __ . 8 /53 16 1 =100
- ~ To live somewhere else - 19 48 5 3 =100
’ To get a job right after high school 21 53 3 07 =100
To 1ive in‘hometown | 30 ' 38 - W 12 0 =100
‘ To make-decisions for self 33 s 7_ 1 0 = 100
- CSCMs' Views N :
To do well in college ~ .. -~ 16 168 5 T 34 =100
To' live somwhere ‘else g 10 24 §\ 3 L 29 =00
To get a job right after high school 19 26 % 5 . 29 =100
To live in hometown o . 26 8. \ﬁ Z? = 100 .-
‘To make decisions for self ' 13 8 53 . 34 =100 -
Teachers' Views s L
To'do well in college 6 29 o 0= 100,
wey, 10 live somewhere else .0 . 35 6 Y0 & 100
N To get a Job right after high school 0 3% 24,0 =*IOO
To live in hometown 23 18 0 .0 =100
" To makedecisions for self -~ . 0 3B )2 S0 =100
‘I
i V'
’: " .
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o b
tr1ed in order to overcome the limitations of sma]l high schools 1n pro- |

v1d1ng a varied curriculum and contacts with a wide array of ‘teachers and

L
.u\-s

students. Many of these programs™-- the, American Heritage trip, the mini- .

courses, the Student Congress, the Ski]i; Center: career exp]oration --

N /
had substant1a1 educationa] benef1ts. ﬂEt the1r fu]] benefits were fre-

N . | R .« . B . . Ay L :
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b ﬁ' quent]y not rea]ized because so much was tried so fast that 1ittle attention °

could be given to detail. .Not enough time was spent in carefully work1ng
out each program S obJect1ves, c]ear]y communicating these educational
goals to the students and commun1ty, arrang1ng 1nten51ve exper1ences at
the site that students were prepared for, fo]low1ng up the program with
cumu]at1ve_educat)onal,exper1ences, and informing teachers and €SCMs
what had happened educat!ona]]y. It is important to avoid trying.out
many new and different things the following year to see if they will.
~ work better. The emphas1svshou1d-be rather on refining the.present pro-
' Qram and using past experience productively. IASD's 1§78 small high school *

program "worked"- and worked well, With more careful'planndng; it-"could

work much better. .‘ *
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pmqram was this year and the kind’of high sc 00l program your school should

*

. in ordex to plan the best, kind of edu
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HIGH SCIDOL

f:itimte of SbCial
ic Research . . . -
University of Alaska STUDENT ‘SURVLY School District

IdifamdArea

| . Intmd'uct':ion,_'-.

o
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This is an interview to get YOUR 1deas
have in the future. The Iditarod Area

To do this better, we would-like
PLEASE THINK ABOUT, THE QUESTIONS AND: AN W

jut how good your high school

District wants your views

-iory for the students 'in your com-

u to answer the questions below.
THEM CAREFULLY BECAUSE WHAT. YOU

- . SAY WILL BE IMPORIANT.. WE WILL BE USIN WHAT YOU SAY 10 MAKE CHANGES IN

NEXT YEAR'S HIGH SCHOOL PROGRAM. These/ answers will be taken to the :
Umversn:y of Alaska right away and everytlnng you way will be confidential.

I will read each group of questions aloud. ¢ Then write down your
answer. If do not understand a question, be sure to raise your hand
.and I will explain it. After we have collected the papers, we will take
more about the -high school prograxp 80 we are sure to get your 1deas.
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ASE WAIT FOR THE INTERVIEWER TO START ***
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-, 'Ihe school dlst-inct wants to develop programs you will enJoy and learn a
= lot from. The district does not have ehough money to do -everything,

especially in gmall hlgh schools. We would like to know what thmgs
" you think are most important to your m.gh school educatlon.

. 8, Here is a llSt of thmgs that could be included in your hJ.gh school
'~ * ‘For each one, please mark whether you thmk it 1s neces 1o your’ hlgh

. school education, whether it is good if there is enoug ime and money
. .fog it, or whether it. 1§ not VeantpOrtang:. T 2 |
: . . ’ ' . )
- ' hd A . - - bIExv:Ez ;:‘ ; A I !y ’ LI . - . .

.HIGH SCHOOL IS ENOUGH TIME - NOT VERY
| . | EDUCATION AND MONEY IMPORTANT
a. A high school bul.ld.mg like the ones in
~ McGrath & Holy Cross with a gym & shop

O
=
0

b. Lots of different classes

L23

-
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c. Many different teachers

- d.. Lots of other students

}

_ e. Mini-courses at the.scmol.,

‘ '£. Student travel to other schools
L . in the district (like going to .
‘ " . other schools for workshops)

P g. Student -trips outside the district
- (like g)mg to Anchorage & Seattle)

« Cultural herltage ﬁes (like learning,
Natlve languages, trapp sled ouildmg)

=0 0O 00000

i. After-school activities (like '
: .clubs and dances) : R

A\l -

9. Thexe are dlfferent ways to provide what you want 4in a hlgh school prograr.
'~ For example, if you want a larger number of teachers, the scnool district
could spend the money it has to put one more: teacher at your school. The
district could also spend this same © " money for a few traveling’
teachers who would go to your school for a few weeks gnd then go on to
, another school. Please check the one you think is better. o

[ momR 2. TRAVELING - |
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10. To prepare you for jobs, the district could spend its money to put more -

. Ken Oook vochtional courses’(like motorcycle and small engine repair) and..
pusiness machines right at your school. The district could-also spend this .
same money to send you to another school for a vocational program, like ‘sending .
you to the Seward Skills Cepter.. please check the one jou think is better.’ -

o 1. MORE KPN COOK COURSES & | ° | 2. TRAVEG TO OTHER - -
. BUSINESS MACHINES AT. - “ SCHOOLS FOR VOCATIONAL
. "MY SCHOOL .- _ - | ;PKX';RAMS. o, S

- N . . . . .

. 1T. To help you learn new and interesting thing ,~the school district could .
spend its money to have more. subjects taught in your high school. The
district could also spend this money for student travel to new places,

" like trips to Anchorage and Seattle. Plsgse check the one you think is
. better, " - T E | -
1. MORE SUBJECTS TAUGHT - | 2. -MORE STUDENT TRAVEL ' |
AT MY HIGH SCHOOL . TO NEW PLACES
( ' '

A . .

12. To improve your high school education, the school district could sperd its
money to improve the school building and buy new schoql ‘equipment. - The. ,
school could alsq use this same money to provide more teachers and subjects -

_at your school... ‘Please check the ome you think is rore important. -

1. BETTER SCHOOL BUILDING | .  |2. MORE TEACHERS & SUBJECTS g
| AND'NEW SCHOOL BQUTRMENT | | ATMYsowoL ¢ - |

13. On the next two pages, we would like to know what you liked and what'you
didn't like about your high school program this year. Some of you nad the STARS

COMMUNICATIONS program, the MATH program, the STARS-SCIENCE program,
and the Ken.Cook program at scihool. i . . : L
e o .

First,‘.w'e would like to know HOW MUCH YOU LEARNED from éach of these programs'.
'+ . . pid you learn a lot, some, a little, or not much? : -

Sometimes you can‘learn a lot from a program but it's pretty boring.  ‘Some-
times a program is a lot of fun but you' know you're not really learning

: _ _ much. That's why we want to ask you, second of all, HOW INTERESTING each

! . of. these programs were. Would you say they were very interesting,. samewhat

interesting, fairly interesting, or boring?. : .

'nu'-\rd, we want to know whether your scheol SHOULD USE THIS PROGRAM AGAIN.
Should this program be used again just as it was? Should it be used if a
lot of changes: are made? Should it be \thrown out? ; . ,
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Please check the boxes under each program

Ifyoudid mttakethepmgram.
¢heck the box[did not take| and 1eave the other boxes under the programblaxﬂt

e ’
STARS COMMINICATIONS PROGRAM = [ did mot také | -
(MW MUCH T IEARVED ;, =~ - I "
al.kmmr 2. 1eamnep| ‘[ 3. rLearvED.| [4. DID NOT
___AIOT L soE | A LITTLE . LEARN' MUCH
' HOW INTERESTING THE PROGRAM WAS
Ty i i ) )
1. VERY 2, SOMEWHAT | -|3. NOP VERY 4. BORING
INTERESTIIG .mmmss'rmc ' INTERESTING : '
SHOULD THTS PROGRAM BE USED AGATI ? ‘
1. YES, KEEP IT| YES,BU’I‘ITNEEDS' [3.” M0, THROW
THE SAME AfESLOF CHANGE " IT OUT
! _‘*
" STARS MATH PROGRAM | did not take
'HOW MUCH I LEARNED
1. 1ErrweD| - [2. LEAmNeD| | 3. LEamNep | [, DID NoT
Aror | || soE _ aLrTmE| | LEARW MIcH
HOW_INTERESTING THE PROGRAM WAS ‘ .
1. VERY 2. SOMBWHAT . [3. mwor very. | [4. BORING
* INTERESTING . INTERESTING ' mmnns'rmc .
SHOULD THIS PROGRAM BE USED AGAIN? N .
1. YES, KEEP IT 2. BUT IT NEEDS| 3. N0, THROW
THE SAME. o __A 1Dr OF CHANGE IT OUT
. . il‘ | 4
1v2 , .
7/




Please check 'the boxes under each program If you did not take t.he program,
wu\,, f ctrkthebmcL?lmttake‘ ardleavetl'eotl'xerboxesurﬂertheprogramblarﬂc

a | STARS SCTENCE PROGRAM - . | did not- take
! . : ‘ _ '
1. LEARNED 2. wearven| [ 3. Ieamwtp | [4. Do woT |
soME | ALTTTE| | . LEARNNDCH]
mmma@rmcmpaosmmms - S |
T 2.  SOVBRAT ‘[3. NOT VERY 4. BORING
" INI‘ED.ESTM . INTERESTING| INTERESTING -
SHOULD THIS PROGRAM BE USED AGAIN? | |
1. YES, KEEP IT | - -[2.” YES, BUT IT NEEDS -V [3.h0, THROW
THE SAME |} ArororamNee | 8 It oUT
N KEN QOQK, PROGRAM "did pot take |
B0 MUCH I LEARNED
R : ‘
1, - [i. reameD|. - |2. LEARNED| | 3. LEARNED | = [4. DID NOT
A 10T soME - | | ALITTIE]- LEARN MUCH
. HOW INTERESTTNG THE PROGRAM WAS ;
. v 2. SOENRAT | [3. MOrvERy | [4. BORING
: INTERESTING INTERESTING INTERESTING [
B . ' A B |
. -SHOUE® THIS PROGRAM BE USED AGATN!? ' - -
| 1. ¥Es, xeep 17| 2.7 YES, BUT IT NEEDS) 3. MO, 'mRO.v
THE SAME . ' A IOT OF CHANGE o IT OUT-
- ’ | AN
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~ - 1og .




' 14.

Ce Vocatlonal educatlon to prepare for jobs

j. Travel to other schools in the district -

1. Skn_lls for getting along W1th others

For example, some people: think your high school should' spend wore -

~ time on &cademlc subjects, like commmnications and math. Other people th.mk
" that your high school spent. the 'right amount of time on these academic e

subjects and more time should be spent. on other. things, like. sports ard :
physical fitness. For each of these areas, please mark whether you thmk
your school should spend more tme than it dld this year, the same amount

'oftme,orlesst.une : _ . ' e S .
-~ .. AMOUNT LESS
\a.-' Academic subjects (like camunlcatlon E .

_ gkills) .

b. Learnlng about dlfferent jobs

d. Bilingualwbicultural programs (like .
learning to speak Native languages &
learning about the old ways) - :

e. College preparatlon .

f. Pract1ca1 Skllls (Liké how to fill out
forms and catalog -orders)

-

g. -Sports and thSlcal fitness s

h. Aft-er-school acti\_n.tles |

00 9o 000 DR

Al .

0o opooo oo ooo0 offf

i. .Student trips outéide the district (like
Anchorage and Seattle) .
_(like McGrath and Holy Cross)

k. Self-awareness (learning more about your
personallty, mterests, ard ab1.11t1es)
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People have different ideas about what should be enphasxzed -in- a hlgh echool
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g 15. Now we would 1ike to ask you what you got out. of the stulent tripa outside
of the school dlstn:ict Please check all the ﬁollowmg trips that you went on. . Do

o D -Seattle or Seattle/m]_lman S D I did not go on any of _
. . : these trips (leave the .
D. Fai,rbarﬂcs College VlSltatlon | _ ques't.ions about this
l:] Aner:.can Heritage Trip S, - . -. trip blank) -~ "
I will give anewsheetofigckrtorateeachofthetnpsyoutmk
Write down first trip you C (first - trlp) :
- 'I'rmﬂcverycarefullyabout this trip and in what ways 1t REAI.LYHELPEDYOUam .
~ in what ways it REAI.LY DIDN' T HELP YOU very mach, - Did thlS trlp help you.
(Please check v’ ) -

. -

'__AIQI‘ SME A LITTLE WI‘ATAI..L"__.

b . .
. ‘ D

L

a. Get morq self-confldence » D D

% ", . b, Get more interested in seelng new
B . - places and doing new things

.. . Ce" Knowyourself better - who you
are and what youcando

{ d. Decide what you want to’ do
' g after high school

=0 I.earn about peOple and places
you didn't know about béfore .

£. I.earntogetalongbettermth 4
'_otherpeople. .

- g. Make new frlends
- .\.Q h. Get to k.now people from a -
R culture different grom your own
. 5% . Learn new skills

A

DD'.DT oo -EJD
oo ooao DitiD

oooo oo E]
ooooooo t_j

'pid this trip change your ldeas about where you wanted t0 llve when you
are done w1th school"

* How?

What was the Wost mportant t.hmg you learned or that happened to you on thlS ]

trip? - _ . :

3 A T

; g
N . N -
. . . > N N
. - B o . . B
. .- R [ . P -
) R . - e Lo . . Ca i . .
W v . -
¥ : g : . By R
: R R . - K L. R
., : L N i
: . - Iﬁ LI k s
. - . A LAY M r e . . . . i
- .

. lu _ ‘ ST RN

My

If you went on another trlp, please raise your hand We will glve you another
* paper 8o fou can also rate thét trip. | |
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' 16, Noawewouldlﬂcetolcmnoreabmtwhatyougotoutoftmveltooﬂxer /

schools in tha dlstrlct. Please check all the trips you went om R .
[ mcrath for mini-codcses . - '. R 0 Sports tnps (like basketball, St
D}blyCrossformim-oourses ;' _ ‘trips and ski meets) - P
[J Mcgrath for Student Oongress & workshops ‘[ 1 aia rot go on any of these o

trips - (leave the questions.
: D Holy. Cross for Student Oongre"s & workshops _ about thls tra.p blank)

4

I w111 give, you.a new sheet of paper to rate each of the trlps you took :
Write down the first trip you checked. . (first trip)
' “'minkverycarefullyabouttms trip and In what ways it REALLY HELPED YOU and
~ in what ways it REALLY DIDN 'T HELP YOU very. much. Dld thlS trlp help you: '
. (Please check . )

A IOT = SOME ALI'I'I'LE' t\UI‘ATAIL

1

a. Get more self-confidence

_ o. oo - O
b. Get more interested in seeing new O . 0O . 0O 0 .
. places and doing new things = -~ o - L
'¢. - Know yourself better - who you iR O 0O O
" areardwhatyoucando-_ S - o
d. Decide what you want to do ' O ] 0O ]
after high school ' ' - X g
e. learn about people and places ST I R [ = I [ -
you d‘dn't know ‘about before T | :
f. ILearn to get along better w1th o [:].’ : [:] - [j ' [:]
e-aothsr people ‘ ‘ R _ ' . |
g. Make new friends . Od 0. .0 . O &
h. Get to know people from a O --4d 0 . O
~ culture different from your own .- - L - o ]
'i. learn new skills | (] O ] ] ;

- Did thJ.s t.np change your 1deas about where you wanted to live when you
are done with school”

. wes - 2. N
N - ) - .

v

How?

PR {

_what was the most :unportant th.mg you learned or that happened to you on tms
3 trip? ' ) _

2 i . .
] + . - .
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17. The fschool district could have travel programs to nany different pJ.ao}s ' L o
‘Please put a- (1) by the travel program you are nost interested in, a (2) e v

By the travel program you.are second most interested in, a (3) by the travel . == .
progrant you are third most ‘interested in, and a (4) by the travel pmgram L
that you are }east mterested in.. . .

LK
Travel to other schools in tl)e Idltarod Area School District

. for xm.m—courses

'Iravel to other places in Alaska (Like Ancrx)rage, Juneau, and
Falrbanks) .o .

Traveltothelower% ' SR

o 'I‘l:avel, Outs:Lde.- the Um.t_edf States -‘(l_i.ke Japan).:

« . % j : [ . . : . . r. L .'_A».V'A
18. Some of these travel ptrogxansoost a lot of money. Should stu:‘ients use some |

- of their own money to help pay for these travel programs? . ) oo

.

K3

S 1. YES - - .2, .NO

v ~ ; ' e
19. Some people think ‘that going on certam expensive travel programs should be’

~ " used to reward top students for good school work and good school behdvior.

f Other people think that every travel program should be open to everyone, '
v even J.f they do not do. good work in school. Which do you think 1s better?

1. USE SOME'TRAVEL PROGRAMS |. | 2. ALL TRAVEL EK)GRA[VB SRR
© "0 REWARD TOP STUDENTS | . SHOULDBEOPEN TO | ~ -~ S
’ FOR GOOD SCHOOL WORK - * EVERYONE | - S

._.. ‘

*

20. The school district wants to know what progragfit should have fot ‘students
when they become 1lth and 12th gradexs. Would you rather have all four years
of high school in your home village or would you rather board at a larger. .°
school in. another town for the llt.h and 12th gradeS? (Please check)

11. ALLFOURYEARSOF; - '2."mANJATAI.ARGERSG‘KX)L
HIGH SCHOOL AT HOME _ . FOR 11TH AND 12TH GRADES

- . ' 4 . ’ [




21, mr* senior year, you could stay in a regular higl-’sctml program, or :
- you might be-able to do other things. For example, 'yob ntight be able to , . .
' start on a cofllege program while ‘you are still a high school. senior. ‘You L
might be able to get work experience at a paying job part of the time and - |

gotoschoolpartofthet.me YoumgﬁtbeabletntraVel’mtheImrﬁ-, 45
or to another cbuntry like Japan ‘for your senior year, If youcouldcbany .

.., of these things, which ong would you choose? (Check. only one) '
o1 smay tvA . f2. smaRrA - | B. WORK pm—rrma. |4, TRAVEL |
7. | ReoyAR » | | COLLBGE.PROGRAM . | [ AND GO TO SCHOOL| -] - PROGRAM| -
o HIGH SCHOOL|. | -~ '« 19 PART-TIME . i S N
e . . - ~ . _ - ) ' | '\- s . . . . .'; '. .
, . . . . . R ] R . ’, "S"

Wemuld lee to endupbyaskmgyou sm\equestwns about whatyouwantto
dointhefuture.,h .

- 22, What do'you want to do rlght after you gradhate from hJ.gh school? (Check only one):

*

L D Getagoodjob rlghtaway . . ’ TR ‘ﬂ' .
N~ D G, to a 4 year cqllege (like the Umvérsity of Alaska at Falrbanks)
D Ga* to a vog:atlonal school away from home S
o I:] Stay.atmnearxi unt, trap, flshandtake care of famlly\ L
» ‘
23. ' After you graduate from hlgh schiool , would you 11ke to take oollege classes :
" or job tx‘ammg at- home in your v1llage? . N _
. 1. wves| v+ . - ) R
24, What kind of JOb, if any, would yon like to havé after you ﬁave mlsl)ed all -
your schoolmg? . o
k , \ —%

N ‘e ) . . L) N : )
' .- - :
. . L . . . N . , . .o
. . . Lor e . . . .
< r - . . ) e o o
. ) . . - ¢ o ~

. 25, "-Please write.down the names of any Gther jobs yow are. thinking about.

-
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. . s ‘ |
26. After you have fimshed your -schooling, where would you like to live —

¢ . 'your home v:.llage or somewhere else? (Check only one box)
. . , -
LG m _ 2. SOMEWHERE 3. WHERE?
. ~VILLAGE| ELSE % .
\n ¢ | . . ~ ;
l‘ ~ . ) : i . ‘~ ' . V .
. }'!7." How well do you feel'yo‘u_‘r present high .school program'pxépar_lje‘s you?
S , - > VERY FAIRLY NOT SO  NOT .WELL
| » .- WELL _WELL WELL ~ AT ALL'
a. To do well in oollege . O O O 0O
b. Mo get a good job right after 0O . 4d . [
- . high school B o
E . ‘€. Torlive in your-honetnhm"" ' ET D - D
d.. %o 1ive. smfei;vhere elé'e, like : D' D D N D ¢
. -Anchorage - S
. e. To make decisions for yourself O 0 ' R ]
SR ‘ | . Y. ;ag
L VIR g .. & - |
28, 1f you have any other camments about your high school program or thlS .
, survey, just,wrlte them-in. - _ / I -
7‘ — 2 -
* * [N é\
E
r{& S 2 ¥y
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’ . '[HANK YOU' FOR YOUR VIEWS! .
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